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VISIONS for MAORI EpycaTION

... the bad news is that things haven’t changed that much ...

(Linda Smith)

Where we are going has to be considered in light of where we
have been ...

(Iritana Tawhiwhirangi)

In order to address the crisis we must be innovative, be prepared
to change and adapt ...

(Te Ururoa Flavell)
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timanako, wawata hoki hei whakakiia tatou kete matauranga mo te oranga .te
hinengaro, me, te wairua hoki. Mei kore ake koutou hei tautoko, hei &whinaia
maton ki te kohikohi i nga kdrero md ténei pukapuka ki te tutuki pai.
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thoughts, and words towards this publication. To those members of Te Roopu
Whakahaere who first suggested the idea. To the Maori Caucus of NZCER .for
their input. To Peter Keegan, Renee Sisley, and Pae Ruha for their advice d@ng
the early stages of developing the idea. To Dr Anne Meade, Bev Webber, Ro%maFa
Tauroa, Ed Strafford, and Wharehuia Hemara, for their support and advice in
seeing this publication through its jowney. To the team at Huia Publishers for
their helpful editing advice. Finally, a special thank you to those of you who
contributed your visions for inclusion in this book, for without these we would

not have this publication.

Na reira téna rawa atu koutou katoa mo & koutou takoha.

Korero Whaka’?aki

his important publication brings together the collective experi-
ence of teachers, politicians, education administrators, univer-
sity lecturers, and interested parents in that area of formal
schooling called Maori education. The views expressed attest to
the anxiety Mdori feel about the education of Maori students
from pre-school through to tertiary.

As a former teacher, principal, administrator, and bureaucrat over the past
forty years, what strikes me most is the fact that little has changed. The basic
achievement levels of Maori continue to fall far short of those of non-M3ori, and
the gap between the two is widening. Why is this so?

In the lead-up to the restructuring of the education system in 1988-89, a better
deal for Maori was promulgated with convincing rhetoric. With the Prime Minis-
ter holding the reins, the Tomorrow’s School’s kaupapa would deliver changes
aimed at eliminating the achieverient gap mentioned above, and move Maori to
a level comparable to that enjoyed by their non-Maori colleagues. The fact that
the opposite has happened is an indictment on the current system.

This is not to say that changes haven’t taken place. There are now more than
seven hundred kohanga reo, fifty-four kura kaupapa Maori schools, several hun-
dred immersion and bilingual classes, and many more trained Maori teachers
fluent in te reo Maori. Despite all this, Maori students still find themselves in
catch-up mode, a position they have been in for over a hundred years. In fact, the
one time they were ever in front was in the early 1800s when the only schools that
existed in Aotearoa were those established by the missionaries using te reo Maori
as the medium of instruction. It has been a downhill slide since, and the moment-
um appears to be increasing.

A range of very important issues has been commented on in this publication.
These include the Treaty of Waitangi, the principles of rangatiratanga and part-
nership, a holistic approach to education for life, planning strategically for the
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future, better pre-service and in-service training, a unified belief in the value of
education, empowering whanau members, establishing high st‘and.ards for qual-
ity outcomes, centralising Maori issues from their current mar.gmahsed state, ax.ld
avoiding old-fashioned, inflexible structures and methodologles.. However, while
many contributors see the need for change, most of their suggest.xons appe'ar tobe
aimed at bandaging the same body rather than performing drastic surgery: Patch-
ing up a shoddy system is not likely to deliver the goods. .

I think there is a need for more comment and debate in this area. if new strflc—
tures such as a Maori Education Authority or Commission for Maori Education
are 1o be established, the overall outcomes won't change much at all if these .are
expected to operate withina framework driven by the expectations of the major-
ity of New Zealanders. Same body, different set of clothes! E\'Ien the successes. of
kura kaupapa Maori are curtailed by the demands of a national system which
promotes conformity and inflexibility. o ‘ .

To conclude, I would like to see many more publications like this one so that
we have a feast of views and ideas from interested people across Aotearoa, be
they Maori or non-Maori. There is a need for more in-depth research and ciam-
ment on the what, how, and why of Maori education before we even cons1—der-
new structures based on current models that might not meet our aspirations: Maori

commumities throughout Aotearoa have different views on, and expectations of,
education. The power brokers need to sort out a flexible framework of SY.stems
that best meet their needs. Let’s move forward to a future of our own making.

Kia ora tatou katoa.

Dick Grace
Pukenga
New Zealand Council for Educational Research

N A R SR

A

11995 a group of senior Maori educationalists discussed the
notion of a vision for Maori education. It was agreed by the
| group that it would be useful to gather the opinions and visions
of a number of Mdori who had backgrounds in education, and to
compile and publish these vision statements.

In August 1995 the New Zealand Council for Educational Research and, spe-
cifically, Te Wahanga Kaupapa Maori, took up the challenge and began consulta-
tion with key external clients and Maori educationalists. A cross section of agencies
and educational organisations were represented.

One of the aims of the project was to attempt fo prioritise research issues that
are of prime importance to Maori. The other was to provide insights into the cur-
rent state of Maori education and provide directions for the future. Together these
could underpin policy and strategic planning.

Consequently the approach has been to view education for Maori in a broad
context.

A range of people were asked to contribute their strategic visions. These in-
cluded Maori members of Parliament, high profile bureaucrats, educationalists,
and concerned individuals. They contributed to an understanding of Maori edu-
cational needs and a vision of progress towards meeting those needs.

Common themes emerged from the strategic visions, such as the demand for
Maori to have control and authority over Maori educational development, as ex-
pressed through tino rangatiratanga. Some of the contributors noted that we should

not look upon Treaty settlements as the means by which iwi groups will finance
educational programmes, because this could enable the Government to opt out of
their Treaty responsibilities which, amongst other things, guarantee Maori the
rights of full citizenship.

It is the fervent hope of all the participants that the future for Maori is an
improvement on the past 160 years.
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Tracing the progression of policies and practices in Maori education from
the 1830s to the present day, the research shows the schooling of the Maori
to have contributed significantly to the securing of Pakeha economic and
political dominance in the nineteenth century and to the maintenance of
that dominance through much of the twentieth century.!

1 think Maori education involves a number of processes but essentially what
it’s about is empowering our people not only intellectually but in a way
which enables them to be able to cope well in society. (Tania Rei)

It has been argued that improved delivery of high-quality and appropriate
education to and for the Maori community would address Maori socio-economic
and cultural deprivation.

Tt was evident ... that there were many teachers who were dedicated to pro-
viding the very best possible education for all children; they were also con-
cerned that school practices did little to alter patterns of disadvantage and
underachievement ... However, despite the fact that these teachers were
committed to teaching, open toideas, and willing to make changes, it seemed
that this energy was not necessarily being used effectively in terms of really
making a difference to what was happening at the schools in terms of equ-
ity .2
A report prepared by Eddie Clark for Te Puni Kokiri notes that:®

« Miori are twice as likely as non-Maori to receive the unemployment
benefit. Because Maori are disproportionately represented among the
economically deprived, lack of resources affects Maori children’s per-
formance and achievement.

e In1995 the unemployment rate for Maori was sixteen percent, four times
higher than for non-Maori. In 1994 fifty-nine percent of unemployed
Mzori had no formal school qualification compared to thirty-seven per-
cent of unemployed non-Maori.

1 | Simon, The Place of Schooling in Miaori-Pakeha Relations, 1990, Thesis presented to the University of
‘Auckland in fulfilment of the thesis requirements for the degree of Doctor of Philosophy in
Anthropology, p- i

2 ] McPherson, Making Changes: Action Research for Developing Maori Language Policies in Mainstrearm
Schools, 1994, New Zealand Council for Educational Research, Wellington, p-1.

s E Clark, Barriers to Mdaori Participation in Early Childhood Education and Strategies to Qvercome Them,
1995, a paper prepared for Te Puni Kokiri, Wellington.
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» Forty-six percent of prison inmates are Maoxi; seventy-seven percent of
them had no school qualifications; and fifty-seven percent left school
before the fifth form.

On the other hand, Maori initiatives such as te kohanga reo and kura kaupapa
were successful in an otherwise gloomy educational climate.

Many of the statistical indicators ... show that the participation and success
of Maori in the education system is improving. Nevertheless much of the
data indicates that the relative performance of Maori to non-Maori has
changed little over time, while other data shows that the gap between Maori
and non-Maori appears to be widening. The present levels of Maori partici-
pation ... are a cause for concern and need to be addressed urgently and on

a wide front to overcome the obvious disparities with non-Maori ...*

Maori must define what is necessary to turn the current situation around, and
establish protocols which will ensure that agreed actions result in positive out-
comes. This was often expressed by contributors in terms of recapturing lost spir-
itual and moral ground, and at the same time acknowledging and pro(:noﬁng an
as yet undefined Maori pedagogy.

Maori education in the state system lacks intellectual coherence and moral
force ... Because the intellectual force of Maoritanga is absent, the idea of

Maori knowledge and values having a moral force is also diminished. (Wally
Penetito)

There is a Maori educational system which predates the New Zealand edu-
cation system as a feature of colonisation, the Maori educational tradition
has been written out of what counts as education in this country ... it is the
reaffirmation and reconstruction of matauranga Maori that is providing

many of the answers to long standing concerns in Maori education today
5

Giv‘en these comments it is hoped that the thoughts shared in Visions for Miori
Ez‘iucutwn will contribute in a positive way to the growing debate concerning the
direction in which Maori education is heading.

4 Aboven3, p.J9.

® L Davies, L Carkeek and K Irwin, What H, dori Gi ini
e o X " appens to Miori Girls at School?, 1994, Ministry of

. Tomokanga Introduction
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"Research Questions:

To achieve particular outcomes the following research questions were asked:
« How would you define what Maori education is?
According to your view what do you see as the ideal goals of Maori
education, in five, ten, and twenty years?
¢ What teaching styles would you say are appropriate for Maori children
in:
- Mzori medium environments?
- Bilingual environments?
- Mainstream envirorments?
« What educational policies, structures, resources, and practices are needed
t0 ensure that Maori interests are being actively addressed?
« How can Maori educators begin to put these into practice?
« How will we know in the future that Maori education is performing in
the best interests of Maori?
In your opinion what must non-Msori do to give effect to change to

meet Maori aspirations?
Expected outcomes from these questions were to include:

e perspectives on where Mazori education is, and might be, heading;

e descriptions of Maori education;

o identification of Maori ideals for Maori education;

o an indication of whether or not the visions are cohesive or at differing
ends of a spectrum;

o vision statements that will have an impact on planning for Maori
organisations;

» future policy directions and the delivery of Maori education.

The following chapters provide a plethora of strategies, ideas, and options
which reflect some of the thinking of the contributors to this publication. It is not
easy to develop and sustaina long-term vision of the future within an ever chang-
ing environment. However, initiatives such as kohanga reo and kura kaupapa
Mazori demonstrate a people’s tenacity and ability to fate the future with hope.

Tomokanga Introduction

Main Findings

An Underpinning Theme

n 1989, Hui Rangatiratanga was held in Rotorua and attended
by hundreds of Maori teachers and teachers of Maori. Accord-
ing to Flavell, the collective vision that emerged was ‘that it

was time for Maori to organise and run their own education
system.”

This message has been expressed in a number of ways but clearly comes down
to the underpinning theme of tino rangatiratanga; Maori want the power to de-
termine their own destiny. Education is yet another area where Maori have the
right to make their own choices as a people. Issues such as having a choice in the
type of schooling that they engage in, the preferred languages of learning and
speaking, and the content that is taught are slowly becoming redefined and rec-
ognised by Maori to be rights, not privileges.

Tino rangatiratanga is also increasingly becoming a topic of discussion amongst
Maori educators arid, to a lesser extent, Pakeha within the education system. With
increasing discussion comes the constant redefinition of exactly what tino
rangatiratanga means for Maori, and its place within the education arena. Educa-
tion has been linked to the empowerment of Maori by both Darrell Waiti, “Maori
eduication is about empowerment’, and Rei, ‘Maori education is essentially about
empowering our people’. Flavell’s vision for Maori education is one that ‘values
toku rangatiratanga. . . toku mana motuhake, the unique identity of the individual
and group, the dignity and mana of Maori people’, or an education that ‘empow-

ers Maori to participate in and determine what is appropriate education for Maori
people’.
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Choices for Maori in Education

Choice for Maori in education is seen as the most important step towards increas-
ing the success of Maori within the education system. Tino rangatiratanga is ex-
excising that choice through increasing involvement of Maori in decision-making
processes and outcomes for Maori children. Laura Hawkesworth comments ko
te mea nunui kia riro mai te mana motuhake, te tino rangatiratanga ki a tatou te
iwi Maori/, and Makere Harawira says -

Qur young Maori people have got the right to have the same choices that

everyone else has got. They've got the right to have the choice of achieving

well, speaking Maori, and being fluent in the area or at least comfortable

and knowing who they are as Maori. That's tino rangatiratanga. We de-

serve the best, we don’t have tobe second rate. Neither do we have to have

second-rate education.

Tn order for Maori to be able to exercise choice within the education system,
institutions and individuals need to recognise and support Maori aspirations and
sinterests. Conftributors have observed that this has not happened. Aroha Harris,
for example, comments -

The education system needs to always be in touch with what Maori inter-
ests are, because I think that you're not going to be able to gear yourself
towards Mzori interests unless you know what they are.

An Education System for Maori

Flavell notes that the vision coming out from Hui Rangatiratanga was that a sys-
tem must be set in place for Méaori which is based on Maori tikanga and Maori
values, and whichis derived from a philosophical view which is inherently Maori.
Part of Arohia Durie’s vision sees policies for Maiori education being decided by
Maori who are representative of Maori communities and Mzori at all levels. Fur-
ther she adds that -

National educational policies should be developed from the premise that
the heart of all provision of education for Maori are the needs, aspirations,
and well-being of all those who constitute its focus, that is, Méaori learners

and their communities.

The philosophy of tino rangatiratanga, when pursued through alternative
education models for Maori, allows increased discussion as an important part of

Main Findings
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extending the amount of choice and decision making for Mori in relation to edu-
cation. In 1995 a proposal was submitted to Parliament by the Maori Affairs Se-
lect Committee, recommending that a Maori Education Facilitation model be set
up. It was proposed that this model would be similar to the Maori Education
Trust, and in effect would work parallel to the Ministry of Education, controlling
all finances relating to Maori education and working on Maori terms, for Maori,
under the guidance of Maori. The idea was that all aspects of Maori education
would be decided upon with the participation of the wider Maori community.
This would inherently encompass Maori tikanga, values, belief systems, ideals,
and aspirations relating to the education of Maori.

The recommendations were based on submissions received by the Maori Af-
fairs Select Committee in 1989 relating to issues in Maori education. These sub-
missions demanded empowerment and tino rangatiratanga to overcome the
obstacles that had been recognised and should be addressed. Sandra Lee explains
that the messages coming out of the submissions are still valid today -

Our people know the problems, they know how to solve them too. If you
read the submissions, it is clear in their heads that they know what the
obstacles are and they are demanding tino rangatiratanga and empower-
ment. They’re saying that they don't want Pakehi models, they don’t fit
into those models, they aren’t right for them.

The recommendations are still before Parliament.

Curriculum Change

Curriculum change is another avenue that has been identified as extending the
choices for Maori in education. Currently, curricula are translated into Maori.
However, Pauline Waiti says that -

We (Maori) did not have a say in what knowledge was included. We had
the opportunity to translate the achievement objectives, which is what the
kids have to know, and we had the chance to put our own learning experi-
ences and assessment examples in, but we didn’t have the chance to nego-
tiate what the kids actually had to learn.

She suggests a review of the curriculum in the near future to open up the
possibility of Maori having a real involvement in decision-making processes. She

Main Findings
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hopes that we will then design a curriculum that is not only written i rotoitereo,
but that is also written from a Maori world-view.
More involvement of Mzori in curriculum restatement would mean that Maori
in education would have more of a choice in the content that is taught, and it
would be relevant to Maori. Pushing the parameters of the curriculum is how
Alamein Kopu sees Maori succeeding within an education system where Maori
have been indoctrinated by a colonised way of learning. Smith would like tosee a
change in the skills that are taught, from skills that are technically based to skills
that are more thinking based. She comments that a change in the employment
market has identified specific skills, and that the curriculum needs to incorporate
these changes for the future of Maori in the workplace. Durie’s vision for Maori
education includes ‘a curriculum drawn from appropriate selections of knowl-
edge that prepares learners for making a living and for living as Maori'.
Curricula of educational institutions need to be influenced by Maori to ensure
that the education they receive is appropriate and relevant, and that it is an edu-
cation which prepares Maori for life outside these institutions.

The Treaty of Waitangi

Article 3

Article 3 of the Treaty of Waitangi has been locked upon as a vehicle by which
Maori aspirations for education can be validated as a right, rather than a privi-
lege, and consequently set in place in Aotearoa. Rei comments -

The Treaty of Waitangi is an important framework upon which I would
argue that these things (her visions for Maori education) can actually hap-
pen. It's an ideal model for ensuring that the Government and Maori, in a
joint partnership, can respond in ways that are effective for our (Maori)
children.

The Crown is obliged under Article 3 to provide Maori with the same citizen-
ship rights as non-Maori. This includes the provision of an education that is ap-
propriate and accessible, and which works for Maori.

Ttis clear that at a government level, the Treaty isa powerful document through
which changes in the current education system can be promoted. However, as
more claims by Maori groups are heard and end in settlement packages, a pattern

Main Findings
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may be emerging in relation to claimants’ responses to these settlements. Tu
Williams notes that these settlements should not ‘let the government off the hc;ok’

as under Article 3 education, health, and all the other social needs areas are n:
marily the responsibility of the State. Williams comments - ?

Sorf'xe (claimant groups) think that settlements are going to be the way in
which we are going to significantly address our social and economic de-
mands. But that is not what these settlements are about ... our people need

to be clear that the Crown has the responsibility to deliver those things
(education, health, and employment).

It would be foolish for government and iwi to think that Treaty settlements
can be used as a way of getting rid of the ‘Maori problem’.

The Role of Government and Non-Maori

The aspirations of Maori for education are affected by non-Maori at all levels. The
coilhd.butors have identified government as having a responsibility to ensure. that
Maori are in a position to access quality education which is appropriate and which
works. Darrell Waiti comments ‘the government needs to create a level playi
ﬁzi(ti so that we (MAori) can compete on an even footing with our Pakeha cI(J)uny’zrg—
parts’.

Rei notes that in order for the Government to be able to deliver an education
which does these things, it needs to make sure that it is fulfilling all of its other
responsibilities in areas such as health and social welfare. She comments -

... many things need to happen in order for education to perform its role. In
the context of the New Zealand State, it means that the Government has to
be supportive and has to work for Maori.

In effect that means that children grow up in stable home environments, with
g'ood health and nutrition. For too many Maori children that is not the ct;rrent
s.mlaﬁon, and itis up to the relevant government agencies to re-order their priori-
ties and take action that recognises these children’s needs. ’

Although the real decision making happens at a national level, non-Maori at
local levels have an impact on Maori education. This has led to calls for increased
support from non-Maori. Recognition and support by non-Maori of Maori ideas
and values with regard to education are seen as important to the realisation of

Main Findings
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Maori aspirations. Pauline Waiti would like to see less offence taken by non-Maori
where no offence is intended, and says any criticism is directed at the structural
features of society rather than at the individual who is listening. Uenuku Fairhall
says non-Maori need to ‘smother the ethnocentrism and begin to truly value bi-
and multilingualism’.

The strongest message coming across is that non-Maori need to take a step
back and let Maori solve their own problems in ways which are appropriate for
Miori and which are decided by Maori, but with the support of non-Mgaori at all
Jevels. Hawkesworth calls for non-Maori to -

be prepared to share knowledge and expertise, to assist and be supportive
of Maori, homai te mana ki a tatou te iwi Mazori, kia kaha hoki ratou ki te

tautoko i nga hiahia me nga wawata o te iwi Maori.

Kopu says that in order for non-M3ori to give effect to change to meet Maori
aspirations they need to support these aspirations, and to realise that what they
have put in place has not worked. Her comments reflect a lack of confidence in
the current education system which is echoed by a number of fellow contribu-
tors.

When we remove tauiwi from anything to do with the teaching of our
mokopuna, then we can test assured that nothing but good results will
emerge. (Kopu)

Although we can say that there have been some good developments and
initiatives (in Mzori education), they are not comprehensive enough to ad-
dress the problems that existed twenty years ago-. (Smith)

There are no ‘safe footpaths’ (in education) for our rangatahi to advance in
the case of bilingual or immersion options ... thereisno guarantee that what

has been developed sits in any security. (Lee)

The Responsibility of Maori

A theme that emerged strongly is the responsibility of Maori in terms of Maori
education. While the actions and attitudes of non-Maori affect Maori education
and Maori society in general, those of Maori make the bigger impact. Contribu-
tors have identified a number of changes that need to be made within Maoridom

in order to support their visions.

Main Findings
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Ma3ori Attitudes

Victim .blaming is identified by Marilyn Brewin as a characteristic of Maori soci-
ety which needs to be addressed in order for Maori to move into the future -

We can all getinto that victim blaming and stay there, but we actually need
to move through that victim blaming and move on, otherwise we will never
get anywhere.

The lack of Maori support for or confidence in other Maori is another factor

which can reduce the chances of success for Maori in the future. Brewin com-
ments -

One of the problems is that there is a tendency for us all to think that we
should be perfect or that Maori mustn’t make any mistakes, as if Pakeha
people have never made any mistakes. To me, the whole education system
is a mistake, with the way it's been run in the past ... I think that we are our
harshest critics. If we make one mistake we are tramped on straight away
"Dy the media and often our own people ... Making mistakes is part of grow-
ing up and the process of learning how to make decisions ...

The way in which Maori operate in society is important to Brewin, particu-
larly 1.:he role of Maori men. She argues that Maori men do not spend eno,uoh time
teach'mg and talking to young Maori men, and is concerned that a lot o? Maiori
men in senior positions are following Christian ethics and see themselves as domi-
nant over Maori women.

Tuariki John Delamere comments that Maori need to assess their attitudes
towards themselves, especially the low expectations that Maori have of the;
selves. He claims that Maori need to change their mind set in order to im ro]xlzz
self pe.rcepﬁons of their potential for excellence in a wide range of areas :

Rei has argued that the type of home environment that a child experie.nces has
an effect on a child’s ability and desire to learn. Reasonable standards of health
care, housing, nutrition, and safety have been identified as key aspects in deter-

g S "
mining the succes: of a child education. F arental attitudes are also ldeIltlfled as

i;riental attitudes to education and the education of our children are sig-
cant. What happens in some homes in terms of creating an attitude of

the 1.11:1portance of education amongst some of our people and Maori chil-
dren is important.

Main Findings
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Maori parents clearly havea responsibility to provide a safe, healthy environ-
ment for their children, as well as to instil values in their children by promoting
the importance of education. But there is also a general responsibility, identified
by Smith, for all Miori to continually put pressure on Maori educators to chal-
lenge the education system. She claims that Maori issues are still on the periphery
of the education system and, although initjatives have been developed, the issues
that Maori educators voice have not yet been recognised or addressed.

Miori in Decision-Making Positions

The Treaty of Waitangi i important to Rei, who sees it as a partnership between
Maori and the Crown. Because the relationship is dual in nature, she comments
that Maori also have to do their bit, and empowered Maori in decision-making
positions need to contribute proactively to Maori education. The following quote
from her suggests a clear focus for Maori decision makers -

. Maori leaders have to address the core issues that confront Maori chil-
dren and Maori whanau. The biggest contribution that they could make is
1o ensure that the decisions they make directly address those needs.

Rei says that Maori members of Parliament have a key responsibility to Maori
and should not only address issues ata local or whanau level, but provide strate-
gies and resources at these levels as well. She also argues that the degree of re-
sponsibility which is placed on Maori educators due to the social dislocation of
Mzori is a lot greater than that placed on Pakeha educators. She claims that ‘edu-
cation is a political act in jtself, but in order to progress with the politics of educa-
tion you also need to have a sense of social obligation and responsibility’.

Miori moving into the workplace after tertiary education also have a respon-
sibility. Peter Adds, in his vision for Maori education, raises the issue of the need
for critical awareness and training amongst Maori graduates. He comments -

A Tot of Maori that work for the Crown don’t know who they work for.
They go in there naively, a lot of them, thinking that they are doing good
things for the Crown. Often that is at the expense of iwi and Maori develop-
ment.

Adds’ solution to this is to educate Miaori towards self-determination. He aims
to achieve this with his students by educating them to think critically about ways
in which their future work for the Crown can effectively support Maori develop-

ment.
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Unity Amongst Educators

The lack of unity amongst Maori educators has been seen as a hindrance to the

SUCCEeSs Or any plans to address the issues in Maori education. Fo: ve.
e f sSues
T example, Flavell

‘It is important that a base of understanding be established, for very often,
in my experience, plans to move forward have been slowed or stopped be:

cause there seems to be no common ground to start from other than the fact
that we know we have a crisis.

While the issues are clear in the minds of various groups of Maori educato
and there appears to be no lack of statistics that confirm the existence of 'rs,
problems, the approach to dealing with these issues is varied and there 1(5) o ome
clear agenda which represents the aspirations of Maori educators in ge: nc;lori
sense of collectivity is viewed by Liz Hunkin as an advantage that M'o I'1erc1 .
tors could effectively use to address these issues. She comments - e

Maori educators are all different with different viewpoints, and it seems
we . . . . . i
are all going in different directions. This is rather sad, because between

us all we have the expertise and the
reo to make thi in Maori
ue el e things happen in Maori

Rei also identifies the need for a collective belief by Maori educators that em-

powering Maori children through education i i i i
L . g ation is a good thing. Without this collec-

wh:t y01.1’11 end up with is a whole lot of Maori educators with different
agendas, different viewpoints and different values. In order to get positive

. ope . . Pory = Al
&
dev elOPIIlent youve ot to have a unified ph.llOSOpthal POSlﬂOIl by Maori

Accountability

In -
acln'der for Maori educators to develop a sense of unity they need to look at the
real reasons they are in the positi i
positions that they are in. Maori
: - n the . Maori educators need to
o(;c;\jls_ OII. their responsibilities to Maori in terms of providing education. The job
dori educators is merely to administer the aspirations of the people. :
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21



GIONS for MAORI EDUCATION .
Vi VisIONS for MAORI pycATION

curriculum ... We don’t have enough teachers at all, but we especially don’t

Smith notes that -
have enough well-trained Maori teachers.

One of the important things in terms of visions and kaupapa that we have

from the 1970s and 1980s, is that the initiatives generally came from
the people outside the education sys-
people inside the

Foncems about the quality, the effectiveness, and the standards of traini

delivered by teacher training institutions were voiced by a number of alI}mg
tors. They suggested that teachers with inadequate training have ail gmbu—
effect on children’s learning. Brewin identifies a crisis which has aris y o
need for more Maori teachers or teachers of Maori - enoutofthe

learnt
kaumatua and iwi, they came from
tem. Initiatives such as kohanga reo did not come from

education system.

Tawhiwhirangi also comments -

Kohanga reo came from the simple statement of our old people wh
mena i hiahia tatou kite pupurii tereo, Kia mau tonu mp ake tond ake, me
hokd and ki te ahua whakatd te reo a © tatou matua fipuna.

o said, :
1 think that over the years there has been a panic situation and we have had

all these ‘pressure cooker’ courses which caused more problems for peo it

thho had never had a formal education because they were put in’coP tﬁ :
tions that almost led them to failure ... immediately our Maori teach e
going to be put under stress and our kids end up suffering, =

Srmith sees Maori educators as only a small part of a bigger picture, and says

their accountability is to the people outside the system, who are at the grass roots
level and who represent the Maori community. She notes - Clearly, strategies need to be implemented which adequate -

uately address the is-
stie of a shortage of competent Maori teachers. Teacher incompetence has created

This is a really important thing to remexmber in terms of how we as profes-
problems for Maori learners and caused damage to Mazori education in general

sional educators think about Maori education, that weare only a small cog.
We have to see ourselves asbelonging to a collective, 1o take the aspirations . In ¢rder for Maori educational aspirations to be met there needs to b
o be a signifi-

of the people out there and make them work inside here. cant increase in both the number of teachers being trained and in th o
m the qu ity of

not individually, and they need to the pre-service training they receive.

i

S

Miori educators need o work collectively,

understand their place within this collective. Smith suggests - R S
- esponsibilities of Maori Educators
It's not for us to give our people a vision, it's for them to give us 2 vision .
and for us to make it work. It doesn’t matter how expert we are, Weare only . Brewin’s vision is for Maori educators to target students at s 4
. . . . . e

individuals with professional expertise and we are accountable, in the end, . and tertiary institutions and encourage them to pursue teachi condary schools
. volve ; . X ching careers. This in-
s encouraging Maori to see teaching as a vocation, rather than just a job

to something bigger than ourselves.
Maori ed ;i .
ucators, in particular, are seen as more than just teachers in the class-

Teacher Training | roombyboth Lee and Brewin.
Harawira also argues that Maori teachers have a different level of responsibil-

ity to non-Maori
ty dori teachers. She says that Maori teachers are expected to be in-

Quality of Maori Teachers i student ‘
. . ) : ent’s home life and whanau development, mediati
It is widely accepted that there needs to be more Maori teachers in educational wider socio-economic area, and comments i’ ation, and the
3 4 -

institutions. ‘While the concern about the lack of teachers is valid, there is an even

£ training that teachers receive. For example,

Part of bei sori L
bigger concern regarding the type O eing a Maori teacher working with Maori children is that ... you

can’tj
just work from 9am-3pm ... being involved in the home is part and

Pauline Waitl comments - . )
: : ' : . parcel of tea‘chmg ... I spent as much time going to family group confer-
We need more Maori teachers, teaching across the curriculum and not just . ences, negotiating with youth aid officers, and visiting homes as I did i
: R . 4 as
te reo. We need more Maori teachers in kura, teaching Maori across the classroom. inthe
Main Findings .
3in Finding . Main Findings
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training courses for Maori teachers. She doe
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This is one of the reasons why Harawira, like Brewin, is opposed to one year
s not think that a one year course is
eacher to be able to cope with children in schools, unless
ducation system. The result of
are receiving poor levels

sufficient training for a t
they are already highly trained participants in the e
these types of courses, she claims, is that Maori students

of teaching.

Teacher-Training Institutions

A Jack of confidence in teacher-training institutions as providers of training for
seachers of Maori students is acknowledged by some contributors.

I dor’t think that the training that is being provided in a lot of these areas
bilingual, or mainstream environments)is as effective as it could

(immersion,
en ... Weneed tolook at

e for teachers who are going to teach Maori childr
alifications - whether they be formal or informal - that

providers, the qu
the structure of courses, and whether or not the training

these people have,
is rigorous. (Brewin)

Our teacher training needs to be absolutely superb, but who will do the
job? I have some concerns about the standards, in terms of who is going to
do the teacher training. The M3ori teacher trainers that we've gotnow, who
are operating within Pakeha Colleges of Education, are not necessarily the
right people. (Harawira)

Brewin expresses a desire for the unification of training institutions that pro-

vide teacher-training programmes.

Maori Pedagogy

Teaching Styles

There is continued debate about the existence of a Maori pedagogy amongst Maori
educators. Maori practitioners have wrestled with this concept and some are con-
stantly redefining their teaching styles to address the issue. Te Wahanga Kaupapa
Miori have endeavoured to formulate a tentative definition by asking what teach-
ing styles are considered appropriate for Maori children in immersion, bilingual,

and mainstream environments.

Main Findings
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Contributors have suggested that teaching styles need to be diversified and
adapted to suit the needs of the individual learner. Each child requires a different
approach to teaching, whether they be Maori, Pakeha, or of any other ethnic groy,
and it has been commented that certain environments allow for greater rZsporI::
siveness than others in meeting the teaching requirements of different learners

There needs to be a diversity in teaching and learning styles because our
children learn in all sorts of different ways ... Teachers need to have a range
of strategies for encouraging and enhancing children’s learning across all
lt?aming environments ... This is where kura kaupapa Maori and immer-
sion environments can be a lot more selective than some mainstream enviz-
onments. (Smith)

‘.. 'our kids do not necessarily only have one style. There are some students
who like to be individual and do things on their own, but on the whole,
most seem to like to work together in a group ... We need to marry thej
collective responsibility with the individual responsibility. (Brewin)

. The a’bﬂity of teachers to adapt their approach to teaching a particular child or
in a particular environment reflects their skills.

I thmk it’s a real skill of a teacher, especially within a Maori immersion
environment, to create that kind of atmosphere or environment where our
children are really happy or self-motivated to learn. (Rei)

The real key to a good teacher is their ability to translate the knowledge to
the student so that they understand. (Pauline Waiti)

It.has also been suggested that teachers need to be a lot more adventurous and
creative toreally bring out the potential of their learners. It is suggested by Brewin
that the teacher must also take on the role of facilitator rather than lecturer, hum:
bling themselves and eliminating power positions. , -

Learning Environments

Learning environments are seen as integral to the development of a Maori peda-
gogy. Some :%ee’ kohanga reo and kura kaupapa as preferred learning environ-
ments for Maori children. However, Smith argues that -

<.~ there is still a lot of work to do because I don’t think all the answers lie in
kura kaupapa Maori or immersion schools, we are still searching for the
place where our children can be really successful ...

Main Findings
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Darrell Waiti suggests that in order for learners to achieve their maximum
potential they ‘must be in an environment that is conducive to good learning.
This environment will be supportive as well as challenging’.

The kohanga reo movement has led to other Maori education initiatives such
as kura kaupapa Maori, ruma rimaki (immersion units), and nga reo erua (biling-
ual) units. These learning environments are based on principles grounded in Maori
kawa, tikanga, and reo. Learning environments are critical to the success of Maori
in education and contributors have suggested aspects of learning environments
that they see as important. Lee reminds us of the broader educational aims of the

kohanga reo movement when she states -

Kohanga reo is more than early childhood education, it’s a revolution ...
Kohanga is not a kindy, it's a revolutionary movement as much for the
parents and whanau as it is for the kids.

The wairua of learners is important to Kopu who supports the nurturing of
the wairua from the start of the learning period right up until the end, from
kohanga reo to kura kaupapa and secondary schooling, right up to the tertiary

level. She comments -

By nurturing the wairua of our rangatahi from start to finish, we will pre-
pare our children to go out there and take on anything. Our mokopuna will
have confidence and pride in themselves and we will have no doubts that
they will achieve to the best of their ability.

Rei links teacher interaction with students and the encouragement of partici-
pation to the overall self-motivation and happiness of students. The teacher must
promote the individual and open up communication within the classroom envi-
ronment, allowing learners to express their ideas freely, and encouraging their
contribution so that they become a part of the Jearning process.

1 think the whole interactive process of learning is really important, of en-
couraging children to be strong in who they are and therefore recognise

and celebrate cultures. (Brewin)

.. offer our rangatahi a ‘user friendly” environment where they feel valued
and can contribute. This environment accepts that everyone learns differ-
ently, just as teachers have different strategies for teaching. (Flavell)

... the room should be a room with aroha me te ngakau mahaki, the envi-
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ronment must make the child feel secure and wanted ... a room that wel-
comes the parents. (Hunkin)

Towards the Future

The research undertaken indicates that in order for any discussion about Maori
education to occur, an analysis of the past has to have taken place. We need to
consider our past to move into the future. Tawhiwhirangi is correct in saying ‘in
order to kriow where we are going we need to know where we have been’.

References to the effects of the education system on Mzori, to the negative
statistics, and to Maori underachievement have provided a platform for d?scus—
sion. Now is the time to go beyond dwelling on past grievances and make prep-
arations for a positive future.

1 think that we have reached a stage in Maori development where we have
to stop blaming and start moving forward and reaching for the stars the
way that our tipuna did ... we need to be leading our people into the future
50 they are not just thinking about the here and now, but they are actually
looking at a broader future. (Te Ripowai Higgins)

...it’s' not about empire building or ‘mana tripping’, it's about forgetting
the injustices of the past and looking to what contribution we can make to
the future. (Darrell Waiti)

It will not be easy to let go of the past nor to forget its injustices. However, we
need to take what we have learnt and start building a better future for ,our
mokopuna. Colonisation and oppression have littered our past, which means that
the task at’hand is much harder. As Flavell comments, ‘the visions for the future
will notbe easily achieved for there are over 160 years of colonisation we have to
counteract’.

We will need to look carefully at deconstructing those aspects of colonisation
and neo-colonisation that have impeded and halted our growth as Maori, and as
a nation. Reconstruction or re-M3zorification of processes, structures, str,ategies
and systems of education that are appropriate to Maori will need to be sought,
developed, and worked on. Perhaps this should be viewed by Maori as a chali
lenge and be taken up as such. As Kopu asks, ‘Are we going to be a race to be read
about, or are we going to be a living race?’ .

e visions that follow provide an abundance of experience, passion, vitality,

Main Findings
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wairua, aroha, and hope. It is the responsibility of Maori to provide current and
future generations with the ability to exercise choice. We cannot achieve this if

we are constantly victim blaming and trying to address the problems of the past

without giving any thought to the future.

Main Findings

he Fmework For Selecting The Contributors

'lo{ of discussion took place about who should contribute to this project. It was
' tural assumption that Maori teachers who actively taught in the classroom
ould be approached to provide a vision of where Maori education should be
i gm the future. However, to understand education for Maori we must look
the narrow context of the classroom and the confines of the school bounda-
view was confirmed throughout the discussions and correspondence
t form this publication.

the definition of education today has been a restricted definition because

eally today education is seen as only what happens in the school and in

"1';"ne' classroom. To me, education is much wider and is more of a lifelong

foéess than just being in a classroom from five to seventeen or eighteen or

_even twenty-five years of age if you start in tertiary education ... (Brewin)

Burthermore; M3ori education cannot be considered in isolation from the so-
cial, political, and economic changes which are occurring. Dramatic changes have
taken place sirice the reforms of 1984 and 1989. These have had an immense im-
pact on Maori education in Aotearoa.

During this time of social, political, and economic change some profoundly
innovative and exciting developments have occurred in the education of Maori.
The development of kohanga reo and kura kaupapa Maori, which grew out of the
desire of Maori people to take control of their destiny, are two such develop-
ments. Kohanga reo and kura kaupapa Maori are still in a state of evolution and
consolidation. It is therefore too early to assess what impact they will have on the
long-term fuitiire of Maori in education. What they do provide for Maori is a choice
about whether to access a mainstream education or an education based on kaupapa
Maori.

It was against this setting that people were identified as possible participants
to contribute a strategic vision to this research. Sixty-five people were asked to
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contribute, of these thirty-five responded and expressed an interestin the project.
Eventually twenty-two visions were gathered for use in the publication, and ten

are presented in the following chapter.

Backgrounds of Contributors

The contributors are all people who have clear insights into education. The most
important aspect in selecting contributors was their willingness to contribute their
visions on Maori education from a uniquely Maori perspective. As well, they
needed to have an appreciation and knowledge of past and current educational
processes, systems, and structures, and -of the impact of these on Maori people.
The contributors include Maori politicians, teachers/educators, academics, and
educational administrators.

Tt was considered important to select the contributors from as many different
locations as possible within the constraints of time and access. People from re-
mote rural areas such as Ratana, Wairoa, and Ruatoria were approached, as were
people from the bigger centres, such as Auckland, Hamilton, Rotorua, Palmerston
North, and Christchurch.

The backgrounds of the contributors were also important in determining who
had the time to respond. We found that although Maori teachers in the classroom
were willing to participate, generally their workloads meant they were unable to
commit what little time they had to be interviewed, or even to write down their

strategic visions for Maori education. Therefore most of the contributors are peo-
ple who at some stage have been actively involved in teaching ina classroom, but
have since moved into other areas of education, such as lecturing, research, and
administration.

The new electoral system of mixed member proportional representation has
delivered the highest number of Maori members of Parliament in the political
history of this country. Given the importance and high priority that Government
placeson Maori education, we felt that it was important to contact all of the Maori
members of Parliament and ask them if they would like to offer their strategic
visions on Maori education. Eight expressed an interest in the research, but of
these four could not participate in the research due to the demands on their time.
Three of them provided visions and extracts of these have been included in this

publication.

Nga Kaituku The Contributors
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The contributors come from a variety of different iwi and hapi groupings and
cover most, but not all, of the different iwi groups. While we acknowledge the
importance of the iwi affiliations, it was not used as a criteria for selecting con-
tributors. It was left up to the contributors to decide whether they wanted to talk
about what their particular iwi was doing in terms of educational development.
While some of the contributors briefly referred fo the educational developments
that were happening within their own or other iwi, for instance development of
whare wananga, most have taken a generic view of Maori education and have
spoken about it from that perspective.

List of Contributors to Strategic Visions
for Maori Education

Peter Adds

Te Atiawa

Senior Lecturer

Te Kawa a Maui
Victoria University of
Wellington

Marilyn Brewin

Te Rarawa, Te Aupouri

Education Consultant
 Masterton

Hon. Tuariki John
Delamere
Whakatohea, Te
Whanau a Apanui,
Tuhourangi

Member of Parliament,
Te Tai Rawhiti

Arohia Durie

Ngati Porou,
Rongowhakaata, Ngai
Tahu

Head of the Department
of Maori and
Multicultural Education
Te Kupenga o te
Matauranga

Massey University

Uenuku Fairhall

Te Arawa. Ngati
Rangiwewehi, Waitaha
Head of Department
Te Akoranga Reo Rua
Western Heights High
School

Rotorua
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Te Ururoa Flavell
Ngati Rangiwewehi,
Ngapuhi

Tumuaki

Te Kura o Tipene
Bombay

Makere Harawira
Katimamoe, Waitaha
PhD student and part-
time lecturer

School of Education
University of Auckland

Aroha Harris

Ngapuhi

Lecturer, History
Department
University of Auckland
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Laura Hawkesworth
Ngai Tai, Ngati Porou
Lecturer

Maori and Bilingual
Education

Te Whare Wananga o
Waikato

Teripoai Higgins
Tuhoe

Senior Lecturer

Te Kawa a Maui
Victoria University of
Wellington

Gloria Huingariri
Hemara

Ngati Maniapoto,
Ngapuhi

Former Native School
Teacher, Nuhaka

Liz Hunkin
Rakaipaaka, Tuhoe,
Ngati Kahungunu,
Ngapuhi

Pouako, Te Kura o Te
Ataarangl

Wairoa

Alamein Kopu
Ngati Porou,
Whakatohea

Independent Mernber of

Parliament

Sandra Lee

Poutini Ngai Tahu,
Ngati Kahungunu,
Ngati Toa Rangatira
Spokesperson on
Education

Alliance Party

Eruera Morgan
Ngati Rangiwewehi,
Tuhourangi

Kairipoata
Ruia Mai

Wally Penetito
Tainui, Ngati Haua
Dean of Te Wahanga
Maori

Wellington College of
Education

Tanija Rei

Te Arawa, Ngati Awa,
Ngati Raukawa
Lecturer

Te Kawa a Maui
Victoria University of
Wellington

Linda Smith

Ngati Awa, Ngati
Porou

Research Unit for Maori
Education

School of Education

University of Auckland
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Tauira Takurua

Ngati Porou, Te
Whanau a Ruataupare,
Te Whanau a Rakaiora
Teacher

Cashmere High School
Christchurch

Iritana Tawhiwhirangi
Ngati Porou, Ngapuhi,
Ngati Kahungunu
General Manager
National Kohanga Reo
Trust

Wellington

Darrell Waiti

Ngati Pikiao, Taranaki
Tumuaki

Te Kareti o Te Aute
Hawkes Bay

Pauline Waiti

Te Rarawa, Te Aupouri
Executive Officer
National Association of
Mizori Mathematicians,
Scientists and
Technologists

Tu Williams
‘Whakatohea
Maori Congress
Wellington

T

Nga Kupu Korero
Visions

of Te Atiawa descent, is a senior lecturer in Te
Peter Adds, Kawa a Maui at Victoria University of
Wellington. The following excerpts are from an interview that took
place in April 1997.

Maori development will be the focus for the academic programme, and my own
view is that it is a broad enough concept to envelop just about everything that we
are currently doing, but it’s also a good way of shaping up future courses. In
other words, graduates that come out of our department will be equipped to make
a contribution to Maori development in some way. What that means for us is that
because it’s s0 broad there are a number of things that we could potentially spe-
cialise in, like we could potentially specialise in economic development or politi-
cal development or the development of art, the development of language ... we're
making some decisions about that at the moment. The idea is a sort of
contextualising of Maori education to a particular end, [so that] it’s notjust sort of
a mish-mash of courses about any old thing that we feel like offering.

irmly of the view that the underpinning theme has got to be tino
152, I don't think that everyone is totally convinced about that yet,
icademic point of view. But what it means is that any student that comes
Wl]l be able to make a contribution to Maori development. Maori de-
nt has an outcome: tino rangatiratanga. So that is the broad framework
we dre grappling with at the moment and once we’ve worked that out then
to Wm;k out how we order our courses to make sure that they are meet-
- objectives. That is going to be a big job too.

1;618 of Maori Studies in the university is basically to promote, develop
tically analyse Maori culture in society through research, teaching, and
blications. That is our basic mission statement.

flxing about the Maori Education Commission is that it will never adopta
'ahg'aﬁratanga philosophy because it’s Crown driven and they refuse to ac-
ep fhat as a principle for anything. To me it’s an iwi versus the Crown process
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and what I'm trying to suggest here is that we are on the side of iwi and not the
Crown, although thisis sortof 2 Crown institution. The Commission will be stuck
in between the two things; on the one hand it will probably be advocating for
Msori development, but it won't be going as far as saying that means tino
rangatiratanga. I'm thinking that it won't feature as part of the Commission’s
agenda atall, so iwi will have to pick that up. This means that we have to educate
students to contribute to an iwi perspective.

We are being assimilated by the Crown if we're developing according to their
agendas. Tino rangatiratanga is not dlearly articulated and T think that until that
happens people will sort of be stumbling around in the dark, moving in that di-
rection but not in a focused way- I think that we could be moving a lot quicker
and along much clearer lines if we do that, which is why we are really focusing
on our strategic plan at the moment. Once we are clear about where we are going
then it clarifies the nature of the relationships between, say, & department like
ours and departments over the road like chemistry, physics, law, and all those
other places.

Views are polarised ina way; it's Crown versus iwiand it's Treaty based. One
of the things that really concerns me ig that for a number of years now we have
blindly been churning out students who do a good job working for the Crown.
That worries me a lot. We must educate Miori towards self-determination. Once
you've got that and you are free of relying on the Crown to do things, then thatis
your rangatiratanga. But it actually goes further than that to include theidea of at
least power sharing. That is what you need to aim at, and one of the steps to
achieve that is economic independence, but it also implies cultural reinforcement,
language and all those things that make up Maori. You have to hold onto those
things and build on them, and at the same time you have to expand. your hori-

zons and have a vision about where you want to be politically. If you can make
students understand that then I think that yol are starting to do a good job.

In the past we have produced hundreds of students who end up working in
government departments downtown, and for what? 'mnot sure that it does any-
thing for Maori or iwi development in any shape or form. There may be one or
two individuals who make a contribution somehow, but most of them don't even
realise that they are in fact working for the Crown, they think that they are work-
ing for Maori.

1 think that there are ways of working for the Crown that will enhance Maori
development, but I think it is a skill that people need to be taught and people

Nga Kupu Karero Visions
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need to realise that. I think most people end up working for the Crown beca
it’s a job 'and they are easy to get, but don’t really put much thought into v:rl;e
they are doing it or who is benefiting from it. Pecple going into government j by
need to be equipped, and that doesn’t happen by itself. Before we had a va] oo
idea of what should be happening, but now we need to focus on it and make sﬁe
th'at people understand what is going on when they leave university, who thee
@ be helping, and how they can contribute. Structural analysis is ,one of th};
 things that we will focus on here given the fact that most of our students end u
working downtown in the government departments of various sorts. It's a matt d
of understanding what those departments are, who they work to ar;d what the Pjr
agendas are.If people can understand that then they have gota ]:1ead start -

What teaching styles would you say are appropriate for Maori children in

Maiori immersion i ili i
120 environments, bilingual environments, and mainstream
environments?

’ My response to that is that in some ways it doesn’t matter what the styles are lik
if the focus is clear because if you are focusing on tino rangatiratanga with :
students coming out of primary school, then it doesn’t matter how you t};ZE
them as long as they are equipped to make a contribution to that at t}‘t,1e end of

_ their time in primary school.

What educational policies, structures, resources, and practices are needed to
_ensure that Maori interests are being effectively addressed?

Thatis an Article 3 problem. The Crown has got a responsibility to make sure that

Maorl people are ge’ctln an education th atall()ws l'hem to d() whatever they want.

How can Maori educators begin to put these into pra&ice?

By focusing, and having a view and a vision.

How will we know in th
,’ e future that Maori education i ing i
best interests of Maori? s performing In he

_ You could m i ici
{ easure that using economic indicators, you could work out a way to

measure thy i i
e degree of tino rangatiratanga that we have achieved over a period of

time X iti
- thce)u could me:asu.re it in the number of graduates that we have produced
’ y. au?ej working for. Most graduates unfortunately have to make a ]ivingl
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and most iwi are not in the position of being able to employ them unless they are

lucky.

In your opinion what must no
Maori aspirations?

I don't think that individuals need to do anythin,
bility under Article 3 of the Treaty of Waitangi.

n-Miori do to give effect to change to meet

g. It is a Goverrument responsi-
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s P is Head of the Department of Maori and
Multicultural Education, Te Kupenga o te
Matauranga, Massey University. Her iwi affiliations include Ngati
Porou, Rongowhakata, Ngai Tahu and Te Aitanga a Mahaki. The
following is her written contribution to Visions for Maori

Education.

Tirchanga o Mua: Near Horizons

In composing a vision for Maori education, a distinction is assumed between forms
of education grounded in tikanga-a-iwi and matauranga Maori inclusive of that
body of restricted esoteric and genealogically derived knowledge, and that which
is provided for Miori learners through early childhood education, primary, in-
termediate, and secondary schools, and tertiary education options. The vision

_ which follows is in regard to the latter form.

Such a vision would see:
e Policies for Miori education being decided by Maori who are representative
of the range of Maori communities of interest and expertise, including learner
_ representation.

» Inclusive rather than exclusive structural arrangements for policy develop-

ment and implementation not subject to capture by political expediency or
_ specific interest groups.

* National educational policies developed from the premise that the heart of all
provision of education for Maori are the needs, aspirations and well-being of
all those who constitute its focus, that is, Maori learners and their communi-

- Hes.

¢ Educational provision that is designed to suit the multiple realities of Maori

learners while affirming iwi Méori as tangata whenua, the indigenous peo-
_ples of Aotearoa.

* Bducational provision that will enhance individual and collective Maori iden-

tity in a total affirming environment.

__* Wellinformed Maori communities able to act with, and as appropriate, on

_ behalf of, the learners among them through structures of their choice.

* A genuine choice of appropriate schooling and education for learners and their

~  communities with access to informed advocacy when required. This presumes
 realistic access to quality kohanga reo, kura kaupapa Maori, wharekura and
_ wananga education.
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o Implementation of an entitlementtoa fully-resourced and appropriately serv-
iced kaupapa Maori education, leading to quality learning outcomes for Maori
learners.

« Implementation of an entitlementtoa fully-resourced bilingual education pro-
vided in a safe, healthy environment to secure quality learning outcomes.

« Implementation of an entitlement to an English language medium education
which affirms Maori identities in the total school environment and provides

access to the full range of curriculum opportunities through appropriate teach-
ing and learning activities for quality outcomes.

« Pre-service and in-service teacher education that prepares teachers and stu-
dent teachers to facilitate successful educational outcomes for Maori learners
by taking full account of individual, cultural, social, and linguistic diversity in
respect of learner abilities, needs, and aspirations.

o A curriculum drawn from appropriate selections of knowledge that prepares
learners for making a living and for living as Maori.

e Teacher recognition of multiple learning styles and the competency to help
learners become more successful through building from those learning styles
they initially favour to others which extend the learners’ repertoire effectively.

o Modes of delivery that allow access to expertise from Maori and other local,
national, and international communities.

e Schools as one option among many of open, well-resourced, invigorating sites
of learning where Maori learners and Maori teachers can take a positive teach-
ing and learning environment for granted.

« Entrenchment of a right to a level of human and material resourcing from the
State sufficient to implement forms of formal education as decided upon by
Maori for Maori.

o A formal education regarded by Maori and government as meeting obliga-
tions to Maori commensurate with rights expected to flow from the Treaty of

Waitangi.
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Uenuku Fairhall is <?f Te Arawa, Ngati Rangiwewehi and
Waitaha descent. He is Head of
Department of Te Akoranga Reo Rua at Western Heights High

School, Rotorua. The following is hi . ergh
i g is his written contrib
Visions for Maori Education. ution to

How would you define what M3ori education is?

_ ‘Maori education” can be interpreted in three ways: as the education of Maori
_students, as an education where the outcome is the knowledge of matters Maori,
or as an education presented and acquired in a Maori manner. In other words thc;
fx./vho’, ‘what’, and ‘how’. For each interpretation it is increasingly difficult t(; ar-
rive at a suitable definition. The identification of a Maori is ;elaﬁvel easy to
_ achieve, whereas the identification of what constitutes Maori ‘“matter’ isyve };.1f
ﬁcult as it is plagued by ideological variance and shift. i
. 1believe that no single value or activity defines or negates the whole. There-

. fp];e' what is Maori is a compound of values and activities - a compound that often
__ includes paradoxes. While these paradoxes need to be explored they should not

be usefl to overthrow or devalue all the other elements that constitute Maoritanga
What is perhaps more important is to study each element closely in order to un-

_ derstand how it contributes to the make-up of the Maori ‘compound’. Alongside

' glle Inconsistencies are several elements which I consider indispensable; elements
a . - ’
t make the compounds unmistakably Maori. This last statement requires the

_ caveat that all elements evolve, as does our understanding of them
g .

’. f”t,’In shoric I believe "Maori education’ to be a compound of at least the three
interpretations outlined above. That is, it is the education of Mzori students (al-

. thoush perhaps not only so), it is an education with an cutcome of knowledge of

Maoritanga (although not limited to Maoritanga), and it is education offered in a

. Maori i
ori way (as far as our understanding of the ‘Maori way’, and acquiescence to

it, allows us).

I
L am sorry that I cannot offer a more robust definition without the sub-clauses

_ and caveats. [ am afraid that absolu initi
: te definitions are used t
. blackmail and cower others. o sttty

1t should also be noted that I am discussing the primary and secondary sec-

’ 'f u A
, i;x:eqf §<:(liucat1c>.n. Thave grave concerns about the possibly insular nature of small
. . .apen ’ent.tmbal whare wananga. I believe it vital that there is much exchange
’ ’o i : eas and information at the tertiary level. :
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According to your view what do you see as the ideal goals of Maoxi education
in five, ten, and twenty years?
Generally I do not believe that the Ministry of Education has taken enough steps
to ensure the success, let alone viability, of Maori educational initiatives. While
necessary, the allocation of money is not enough to ensuxre a good programme. It
is vital that the Government support a variety of plausible programmes with the
following:

e a wider resource base;

e sound research findings;

» support staff (these could include an ‘action researcher’ and resouxce

co-ordinators);

o assistance to develop criteria for evaluation;

« an appropriately valued profile.

] am not suggesting that success be engineered or guaranteed. The evaluation
of a programme’s ‘success’ needs to be honest and robust. However, most, if not
all, current programmes limp along. The well-supported piloting of some select
programmes should be done in the next five years.

After five years the Ministry of Education, or some other such agency, should
have amassed a sizeable amount of data that can identify the general trends for
the elements of a successful and an unsuccessful programme. These would need
to be tested over a further five years.

The ten year milestone should have produced a variety of successful models
of Mizori education. These models should include a primary, & middle, and a sen-
jor secondary school whose language, teaching and learning styles, environment,
and ambience are recognisably Maori.

The next ten years should involve the consolidation of successful schools (and
units) which, post—modernis’ts tell us, is very difficult to do.

What teaching styles would you say are appropriate for Maori
children in:

Miori immersion environments?

I believe teaching style, no matter which environment, to be a very personal mat-
ter, and there is much room for variation, within legal, ethical, and cultural pa-

rameters. However, immersion environments must be just that - immersior.
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. Bilingual environments?

An important aspect to me is that the Maori medium teachers always use Maori

with or near their students in order to maintain clear linguistic domains. Perhaps

this could be more technically referred to as ‘partial immersion’. i
1 believe mixed medium classes have results as mixed as their nature.

Mainstream environments?

Schools must be prepared to be at least bicultural. As each student must be treated

 with dignity, so should each culture.

What educational policies, structures, resources, and practices are needed to

. gnsure that Maori interests are being effectively addressed?

1 believe it most important that Maori truly believe their language and culture to

‘be of real value. This should not be achieved by the denigration of another cul-
 ture: Surely a robust culture can rely on its own merits, and not the demerits of

others.
. The valuing of Maori culture needs to move out of a defensive position, at

_ leastin our collective ethos. A mental Jassitude and pessimism will only exacer-

bate the disheartening statistical ‘reality’. I believe that we need to go directly to

_ the world without the Pakeha gatekeepers reinterpreting it for us. It is dismaying

_how Pakeha are seen to be closer than other Polynesian cultures. The last 150
years have effectively obscured the previous millennia. Too much of Maoritanga

js'deﬁned by its similarities and differences to Pakehatanga. I think Pakehatanga
_ hastolet go of centre stage in the Maori mind. This has led many to often wrongly

assume that much world knowledge is initially and essentially Pakeha, and hence
best tolerated if not rejected. I imagine many would vehemently dis ,ute my ap-
praigal, but Maori may be the most parochial of a rather parochial nfﬁon T

_ Therefore I'think our greatest task is to take on (in other words unde.rstand)
the world in' Maori terms. To do this a lot of philosophical debate v\;ﬂl have to go

. ’ qn about what these Maori ‘terms’ might or should be.

’ ':’H:QW can Maori educators begin to put these into practice?

Get some good, contestable, philosophical debate under their belts whilst com-

__ mendngon along, difficult learnin i
= , g curve - Jonger and m i
’ ’lal d Uttt stadents, g ore difficult than that
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How will we know in the future that Miori education is performing in the
best interests of Maori?

There are many indicators of success, ranging from improved examination re-
sults (or acquisition of unit standards) to a decrease in the prison population.
Perhaps more telling would be a palpable increase in the valuing of education.

In your opinion what must non-Miori do to give effect to change to meet
Maiori aspirations?

Smother the ethnocentrism and begin to truly value bi- and multilingualism.

A VISION
Somewhere there is a school. Before you have even entered the school grounds

you know it is a Maori school. The layout, the architecture, and the people w‘ill let
you know. What you hear will let you know. The way you are received will let
you know. .

The arrangement of subjects and much of the curriculum will be recogmsa?le.
The study of the language will be as robust as that currently expected of Eng.hsh.
The students will know why they are at school, as will the parents. They will be
confident, inquisitive, and engaging.

The staff will be in no doubt as to the importance of the education they need to

provide and encourage.

Let’s hope this is not one of those annoying stories that children write, which
start so well but end ‘and then I suddenly woke up and realised it was just a

dream’!
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' is of Te Arawa, Ngati Rangiwewehi, and
| Te Ururoa Flavell Ngapuhi descent. Currently, as tumuaki,
he is taking up the challenge of reshaping Te Kura o Tipene. This
is his written contribution to Visions for Maori Education.

Hei Timatatanga Korero
Tn 1989, over four hundred M3ori teachers and teachers of Maori attended Hui
Rangatiratanga in Rotorua. They came from every sector of education and their

collective experience in education would total hundreds of years. From this hui
came the further development of the view that it was time for Maori to organise

_and run our own education system.
' _ The premise for this was the crisis in education of Maori at the time, and the
, ggnexal failure of the state system to deliver an education to Maori. This view, in
1997, is still appatent.
. 'I'he belief was that a system for Maori must be based on our tikanga, on our
 values, and derived from a philosophical view which is inherently Maori. It was
' é,"co’nﬁnuation of the views from previous hui at Matawaia (the Matawaia Decla-
_ ration), Rahuipokeka (New Zealand Post Primary Teachers” Association Hui on
. Maori Education) and Ngaruawahia. Over a dozen hui held all over the country
. were to follow Hui Rangatiratanga, and out of this whole movement came the
. Tmo Rangatiratanga Maori Education Authority.
. This eroup involved itself in addressing Maori educational issues, and in fact
- "Pj;qduéed a vision forward. This plan was then taken up by the Whakakotahitanga
0 Aotearoa, the New Zealand Miori Congress. The problem was that we never
. qulte got to planning the ‘nuts and bolts’, the practical elements, to see what this
. system would look like and how it would work; suffice to say clearly no one
wanted another ‘brown bureaucracy’.
8t Ste’phen's School has not escaped the Maori education crisis, in that we too
- have exhibited trends seen in the majority of state schools in low academic achieve-
. ;nént, lack of goals, 'school leavers with no qualifications etc. In some cases we
' 'fiyhcaVe’ had negative statistics in areas not found at other schools, such as violence,
| extortion, bullying, vandalism, and theft.
_ In order to address the crisis we must be innova{ﬁve, be prepared to change
and adapt. There is a view that the kohanga reo movement and kura kaupapa
" Miqri are the sticcessful models for the future of Maori people in education. While
, ’the're are some valuable lessons to be learnt from both, it is my belief that we still
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have much to do, not justin management issues but in the philosophical ideals on
which both movements base themselves. By way of illustration, Ifailtoseehowa
spiritual base of daily prayer from England, from Rome, from the United States,
or wherever else, has or should have a place inkaupapa Maori when we have our
own to practise but do not. The visions for the future will not be easily achieved
for there are over 160 years of colonisation we have to counteract.

I believe that we need to take on board the philosophy espoused at Hui
Rangatiratanga as a basis for a vision for Maori Education. [ am endeavouring to

shape a school according to our own tikanga because:

« the collective experience of Maori educators believed it appropriate seven
or eight years ago, and little has changed today;

« after one year of implementing some aspects of our own tikanga at St
Stephen’s we have seen the benefits;

¢ they can complement other tikanga already in place;

« they are Maori and our Mazori rangatahi should be exposed to them as
of right;

« to maintain the status quo is to do nothing to address the crisis;

« we have the resource base to make it work.

Clearly the values and philosophies spoken about are not just the preserve of
te a0 Maori - Maori society - alone. Indeed, they can be found in most societies to
a greater or lesser degree. The key issue, however, is that as kaupapa Maori they
are inherently Maori, they are ours and must be worth something for kaumatua
throughout the land to continually say ‘kia mau ki to Maoritanga’.

What is the vision?

An EDUCATION that values toku rangatiratanga, toku ake mana motuhake, the
unique identity of the individual and group, the dignity and mana of Maori peo-
ple.

An EDUCATION that enables Maori to learn yesterday’s knowledge, nga
tikanga heke iho inga tupuna, and today’s knowledge, skills, and values through
te reo Maori, to prepare them for tomorrow.

An EDUCATION that enables Maori people to communicate and interact as
equals with people from other countries and cultures.

An EDUCATION that empowers Mazori people to participate and determine
what is appropriate education for Maori people.

Ngi Kupu Kérero Visions
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, Developing this vision will mean drawing on the collective experience of the
whanat of Tipene, and celebrating the historical past of the school. We mustabove
all be innovative and create our own niche for Maori in education. That is, we

_must consider what our strengths are and develop those further so that we ::lo a
. better job at educating our children than anyone else.

. Key concepts

 Ako
' I}\e word ako in Maori means to learn as well as teach - I would hope that we
adopt 2 view that we are all teachers and we are all learners in our school. Every-

_ one has skills, and the task is to share those skills amon, i
o j gst the collective f
_ benefitof the collective. e forthe

’ "TWg’nty-Four-Hour Education

" k, As a boarding establishment we have the opportunity to extend the educational
. gxpgnences available to our rangatahi by adopting a view that they learn from
hen they wake until the time they go to sleep. .

Hdiistic View
. fWg ;;r;x.}st take a holistic approach to our management and organisation. This can
_ be achieved if we work according to marae tikanga, marae protocols. Working
(=4

, agcq:djng to these allows us to give practical embodiment to what is taught in the
” déssroom, and they serve as a good example to students after they finish school.

- Ejgcellehce

The promoﬁon of excellence allows us to set ourselves high standards and con-
antly strive to better our performance. This is not just a student-centred notion
bgtamust be adopted as a concept able to be implemented in every area of the
schogl - hostel and school, teacher and student, teacher and management etc ;

\Miaxae-Based Community

vision I hold is that Tipene be transformed i
s ed into a community based
marae and Te Poho o Tipene. s s
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In this case we would be a community of relationships where:
e staff know each other and care about each other;
o staff know taujra well and care about them;
 parents and staff know each other and care about each other;
e tauira know staff well and care about them;
o tauira know each other well and care about each other;
o tauira feel they belong and where they feel they count.

A community of relationships is where:
« all people are connected;
o it is easy to connect with one another;
o all people are connected because they hold common ideals;
« all people care about one another;
e there are common standards;
o every person is valued;
e people canbe themselves.

For Maori, it will be a case of connecting again with values which our tipuna
lived by, but which have through the process of colonisation been lost, some-
times adapted and changed. The statement by Tustice Paul Temm perhaps encap-
sulates this sentiment - “to understand the present, you must first understand the
past, for the circumstances of today were shaped by the events of yesterday.

For those who are non-Mzori, it will be a unique opportunity to share in and
learn about the indigenous culture of the land thus making them more able to
take a lead in the bilingual, bicultural society we live in.

Maori Janguage must have its rightful place.

The position we take here and now is to offer our rangatahi a “user friendly
environment’ where they do feel valued and can contribute. This environment
accepts that everyone learns differently, just as teachers have different strategies
for teaching. A part of this also s an environment where the majority of the stu-
dents are Maori. Certainly in our experience our rangatahi feel they belong; in
their words they feel ‘right in such an environment.

For Msori to really make inroads to develop strategies for the future of our
people in education, it is my contention that the decolonisation process mustbea
starting point for discussions. Once this process has been started, then I believe
people will be clearer about what we really want and how to achieve it. It is im-
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portant that a base of understanding be established, for very often, in my experi-

. ence, plans to move forward have been slowed or stopped because there seems to

be no common ground to start from, other than the fact that we know we have a

Maori educators can put some of the practices into place immediately, but if

_ they are in state schools it relies on their courage and a willingness to do some-

thirlg.

We will know that we are performing in the best interests of our people be-

 cause they will tell us and they would have been involved in the planning of the
system themselves. As long as we do ‘perform’ and achieve positive outcomes

that must be our only motivation.

Nga Kupu Korero Visions
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s s is of Rakaipaka, Ngati Kahungungu, Tuhoe, and
Liz Hunkin Ngapuhi descent. She has a background in
teaching in mainstream education and kura kaupapa. Recently she

has established a private training establishment in Wairoa where
she currently teaches. This is her written contribution to Visions for

Maiori Education.
How would you define what Maori Education is?

When I was an itinerant teacher of Maori in Wellington over fourteen years ago,
the term Maori education applied to the reo programmes run by the itinerant
teachers, or it was Maori Studies. The latter could consist of a visit to the local
marae or a discussion in class about the Treaty of Waitangi. Today, we have
kohanga reo which led to the formation of kura kaupapa, ruma riimaki (immer-
sion), and nga reo e rua (bilingual) programmes.

Kura kaupapa has Te Aho Matua as its philosophy. There is a big shift from
what had originally been taught although many of our kura are still finding it
hard to get away from the mainstream ideas and influences. As for ruma riimaki
and nga reo e rua, they are really still mainstream but delivering their lessons in

te reo.

According to your view what do you see as the ideal goals of Miori education
in five, ten, and twenty years?
o The joining of our ruma ramaki and reo rua to form kura kaupapa.
o Theadoption of Te Aho Matua’ so that it becomes the basis for all thatis
taught by the government.

o Training of more teachers for kura kaupapa.
o Setting up of more kura kaupapa so that there are no more than fifty

children per school.

» More parent involvement s0 that the schools become very strong.

e Parents being encouraged to learn te xeo 0 that they can become future
teachers.

o The establishment of a group similar to the Education Review Office
but familiar with “Te Aho Matua’ so that our kura would be examined
from the Maori perspective.

« More involvement by the community to help form the curriculum, e.g.
kaumatua, Maori Women's Welfare League.
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. ‘What teaching styles would you say are appropriate for Maori children in
. ’M’i‘ori immersion, bilingual, or mainstream environments?

, To me, there shouldn’t be any difference in the teaching styles. No matter where
you teach:
s the room should be a room with aroha me te ngakau mahaki;
s the environment must make the child feel secure and wanted;
* Dbe exciting - allowing the child to explore and find out for themselves;
¢ involve the ¢hild in the planning of lessons and the assessment of such
programmes;

. e the room should welcome the parents.
With respect to the child, and again, this is how I work with all children:
= make them feel important, ie. take time out to talk to them;
- make sure they understand what is wanted from them;
_» be consistent;
'» make sure they get a chance to express themselves and be heard;
__* have plenty of activities to exercise points being taught, because chil-
. drenseem to learn better from doing;
_» don'tsingle them out to show their work unless they want to.

gt’educational policies, structures, resources, and practices are needed to
sure that Maori interests are being effectively addressed?

 Policies:
’ * That Te Aho Matua be adopted as the ‘National Education Guidelines’
. and the ‘National Assessment Guidelines” of kura kaupapa.

- That more teachers be trained for kura kaupapa.

_Structures:

° I\A/In Education Review Office-like structure be set up under Te Aho
', atua.

. ,’A kura from kohanga reo to whare wananga - where all age groups
_ move. :
",R:esou:rces:

;, Th.ls is one of the most needy areas, as far as Maori education is con-
. cerned. T.‘he lack of resources means that the teachers cannot do their job
_ as effectively as they might. Written material, books, and things like
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that are much needed. It was so good to see Hone Apanui on Te Karere,
talking about collecting about swelve writers to attend a hui in Welling-
ton in June. This is a move in the right direction.

e Perhaps the setting up of resource centres around the country would
enable more contact with kaumatua, and lead to production of more
resources with a local flavour. I am employed teaching unemployed
people. Many of my students have skills in drawing and are now learn-
ing the reo. We would love to setup a resource centre in Wairoa.

Practices:

o With the beginning of kura kaupapa, teaching practices seem to be un-
dergoing drastic changes. The concept of whanau decisions being
adopted in our schools was probably what was behind ‘Tomorrow’s
Schools’, but I'm not so sure that allowing the parents to say what was
going to be taught, and even how, was what was anticipated. The child
is always said to be the most important person, but were mainstream
schools willing to educate not only the intellectual needs, but also the
spiritual 211 This is what Te Aho Matua advocates, teaching the whole
child.

e The local secondary schools are not prepared at present for the children
coming out of kura kaupapa. Kura kaupapa are now setfing up their
own secondary schools. This means that we need teachers to be trained
for this level and who will be fluent in te reo.

How can Miori educators begin to put these into practice?

Kura kaupapa seems to be showing the way. Rangakura is making a positive
start by setting up training outposts in Ruatoria as well as in the bigger centres.
The training is mainly in English but perhaps this could change as we have more
trained lecturers who have te reo. Te Wananga o Raukawa has also shown us
what a Maori whare wananga can accomplish. Maybe we need more whare
wananga for Kahungungutanga or Ngati Poroutanga. We at home need to be
looking at this and not thinking that all knowledge flows out of the universities.

The big thing is that we all support kura kaupapa. Miori educators, as you
have put it, are all different with different view points, and it seems we are all
going in different directions. This is rather sad because between us all we have
the expertise and the reo to make things happen in Maori education. If only we

Nga Kupu Kérero Visions

vlsloNS for MAORT EpycaTION

could all have the conviction that Whata Winiata had for Ngati Raukawa and his
dream for the year 2000.

How will we know in the future that Maori education is performing in the
best interests of Maori?

¢ Fewer or no secondary school drop-outs.
¢ No truancy - children wanting to be at school.
¢ More Maori at university level.

Maori parents being involved in the system at all levels.
e The community being involved.

We will see our schools are bustling places with not only children but
parents, grandparents, and the whanau.

More Maori in local government (perhaps we could have our own Par-
liament).

In your opinion what must non-M3ori do to give effect to change to meet
Maiori aspiration?

As tauiwi are the majority, we have to change their opinions as to what our aspir-
ations are. Many have seen how kura kaupapa children can achieve, but as soon
a-s unwanted publicity hits the media, we almost go back to square one. Having
five new kura kaupapa is a start. The big job is to assist our people in looking after
the finance and running the schools. This can be done and tauiwi can help. We

will have to convince our members of Parliament as to just what we want, and
that this is not being racist.
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is the co-deputy leader of the Alljance Party and
Sandra Lee, a spokesperson on Miori education. Her iwi
affiliations include Poutini Ngai Tahu, Ngati Kahunguntd, and
Ngati Toa Rangatira. The following excerpts are from an interview

held in her office in May 1997.

In 1994 T was involved in a Maori education review focusing on Maori Factor
Funding, kohanga reo (KR), kura kaupapa Maori (KIKM), tertiary education, and
a proposal for a Maori Education Authority. I chaired a sub-committee review
group that included the Hon. Whetu Tirikatene-Sullivan, Tau Henare, and Pauline
Gardiner, and which had the brilliant support of Lawrence Tikaki-Millanta, who
acted as the committee official. We used submissions on Maori in education re-
ceived since the late 1980s. One of the common concerns that came from those
submissions was that while the Ministry of Education and its structures are set
up to facilitate educational initiatives for mainstream, it doesn't always adequately
facilitate Miori educational initiatives. We came out with a recommendation to
establish a Maori Education Facilitation model. This could be developed from the
Maori Education Trust and sit alongside the Ministry of Education, to ensure
Maori aspirations and goals for Maori education are being met (tino
rangatiratanga).

Another concern that came through in the submissions was that there are no
‘safe footpaths’ for our rangatahi to walk in bilingual or total Maori language
immersion education.

The kohanga reo movement that our people are involved in all over the coun-
try is fifteen years old now and caters for 14,000 mainly Maori children. It has
become the foundation for immersion education. However, many of these chil-
dren leave KR to go onto inadequate primary immersion education. For instance,
the school may have a Maori principal but she or he may have very little support
¢rom the Board of Trustees (BOT). Or there may be a school with three brilliant

young guns who are trying to set up an immersion unit but they’re having to
justify it to their principal and the BOT. Other schools may have really dedicated
Maori teachers but who have only basic Maori language skills. And there are
limited places available in KKM nationwide. Where are those KR graduates sup-
posed to go? If one KR graduate is forced to enrol in an English classroom be-
cause of a lack of total immersion education, then it is a huge loss. Itis a loss of
time, energy, and years of dedicated work by the KR because that child may lose
his or her ability to speak Maori if he or che is not fully immersed in the language.
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KRand KKM graduates who have no choice but to go into English speaking cl
rooms experience a culture shock that is similar to the culture shock of f : aslsc;
people when they were forbidden to speak Maori at school. That sort of e
is contained in the reports of the Maori Affairs Select Coml'nittee I
’Iher,e’s no guarantee that what's being developed already is abie to meet Maori
parents” and their children’s needs. The demand for KKM is still very high Tlfor1
a.re onl}.r fifty-four in the country which cater for 3,000 chﬂdrenerm}:ithgar; dfirie
ﬁo—nal‘ five new KKM being funded by the Government next ye,ar and tvsjen .
Maori groups waiting for funding. There is still a huge and u_nju,st lack of i
sources and reading materials to support KKM and its teachers. There is ﬁlie-
sex'fere: shortage of trained and highly competent fluent speake;s And ifs K;
child is lucky enough to get a place in a KKM, where are the ﬁna.ncial ;
and structures for similar Maori initiatives at the secondary level? e
What we need is a Maori educational structure that sits parall;al to the Mini
;-I}i of.Educat'lon. Its task would be to take responsibility for Maori education oSI;
C ;izészi, ;I:;Maon WOU.?.d be in charge of the pfitea. The Maori Education
iss address this proposition as a matter of urgency.
‘ Ma01:1 educators are more than just teachers in the classroom. They’ve got
J:nterest m their children not being recruited by the latest ’gang’. they'v ot an
interest in their children getting a decent meal. I get hundreds of lletter}; ejregotian
from parents worried about where their kids are going to go next and w ryt:':ly
answers. The Government can afford to spend $91 mil]ionoon new hou 'an f .
memb.ers of Parliament and much more on frigates and where is the ﬁsnmg ':j
commitment to Maori education? There are good parents out there. Th s
good educators out there who care about what they are doing, who kn - ;Ie
the p;obl;ms are and what the solutions are, but they’re beingi,zft off thec;VZI::ic:lt
agen i
tfr - ;j.f : the meantime too many of our children are being dropped off a cul-
. ZI;Z ;f ile; ie:z(;x;z st::; fb iat\;ee n;y ali) to 1tihese submissions is because I wanted
ew Parliament in 1996. O
problems and they know how to solve them too. If you read ﬂufez:j}))}:jsls(ir;:i?e
clear f?hat they know what the obstacles are, and they are demandin. tmlcSJ
zﬁg::r;:zngj arid e.m-powennent. They're saying they don't want the majnsgtream
revom,ﬁ ony on't fit into that model. Kohanga reo is not a kindergarten. It's a
ary movement, empowering not only the children, but also parents

. - = e 5 s
. Th submissions are a SuIIIIIlaIy of Maori a PlIathIlS
and their extended whanau. e S|
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Recommendations from the report of the Maori Affairs
Committee:

Recommendation 1

That resourcing of Maori education and M3ori initiatives to overcome educational
barriers should not be capped, and we reiterate the importance of demand-driven
funding. We further recommend the Maori Education Trust as an appropriate
method for further financial resources.

Recommendation 2

That the Government reconsider its stance on investigating a Maori Education
Authority as an avenue for greater Maori involvement in education and a struc-
ture providing coherent integrated services for Maori education.

Recommendation 3

That Te Puni Kokiri, Te Taura Whiri i te Reo Mazori (Maori Language Commis-
sion) and the Ministry of Education assist whanau, hapd, and iwi, financially and
administratively, to co-ordinate an investigation to consider initiatives that will
strengthen the relationship between sectors in Maori education and smooth the
path for Maori students. The investigation also needs to consider the implemen-
tation of te reo me ona tikanga across the whole curriculum, and initiatives to
safeguard these concepts.

Recommendation 4

That Te Puni Kokiri, Te Taura Whiriite Reo Maori, and the Ministry of Education
assist whanau, hapt, and iwi to develop, implement and monitor initiatives for
teacher training and development, and investigate an institute specifically for
teacher training in Magori and the provision of on-going professional develop-

ment.
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Re_cor‘nmenfiations from the second interim report of the
Maori Affairs Committee on a Maori education authority:

Recommendation 1

That Te Puni K&kiri, in consultation with the Ministry of Education and other
groups, co-ordinate an investigation, with widespread consultation with the Méaori
community, into the benefits of developing a Maori education authority.

Recommendation 2

That this investigation determine what type of relationship tangata whenua (in

the broadest sense of this term) would consider most functional with a Maori
education authority.

Recommendation 3

That the investigation determine the feasibility of expanding the Maori Educa-

tion Trust into an organisation that could undertake the role and responsibility of
a Maori education authority.

Recommendation 4

That this investigation determine what factors contribute to a successfully oper-

ating Maori education authority, and what would be needed to expand these or-
ganisations.

Recommendation 5

That the proposed investigation define the specific areas that need to be moni-
tored that impact on Maori education.
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: - T of Tainui - Ngati Haua descent, was the
Wally Penetlto.' former Dean (f);f Te Wahanga Maori at
Wellington College of Education. He is now Manager Projects,
Learning and Evaluation Policy, Ministry of Education. The
following is his written contribution on a vision for Maori
education.

Maori education in the state system lacks intellectual coherence and moral force.
Tt lacks coherence in the sense that it fails to acknowledge a basic belief among
Maori: the idea of the connectedness of all things. The connectedness of all things
is derived from the Rangi and Papa story: the connectedness of the spiritual with
the material; the connectedness of the individual person with the outside world
and the larger whanau. The thinking among Maori is pervasive in terms of the
idea of a coherence among all things. It is that coherence that has been broken
down and atomised in the existing education system.

The education system is satisfied that itis catexing for Mzori thoughts, beliefs,
knowledge, and attitudes by selectively including parts of Maori knowledge and
custom and perpetuating these within the education system. But it only takes
parts of Maori culture. And in many cases they are not even the parts that Maori
think are important. That's why there is a sense in which Maori don’t actually
want to own those things Maori that are in the education system. Why? Because
those things are out of context, they are stand-alone ideas rather than ones which
assert the uniqueness of Maori culture. Because the intellectual force of Maoritanga
is absent, the idea of Maori knowledge and values having 2 moral force is also
diminished. Thatis evident when you have young children, for example, who are
Miiori but treat Maori knowledge as though it is something trivial. That is how
the system reflects it, that is how they acceptit. Itis unlikely that they have much
choice about that. The education system they know includes those things which
the society at large believes are important and worth perpetuating. Little of moral
force is taken from Maoritanga and included in the education system.

That is my argument for the idea that educational cogency and moral force are
bereft when it comes to Maori knowledge and practices within the education sys-
tem.

Aslong as itis accepted by Maori that Maori knowledge, practices, and values
are worthwhile, the probleni facing us is to decide what to include, and how to
incude it. We also have to-consider the way the system should recognise the
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conmectedness of all things that are implicit in the Maori world view, without
turning it into myths or something of less than practical use in the worldl in which
we live. After all, all cultures have intellectual traditions and from those flow
moral standards which are perpetuated in their respective education systems. A
way must be found, within the education system, to perpetuate morality as per-
ceived through Maori eyes by recognising Maori knowledge, values, customs
and practices. l
The education system needs a long-term plan for Maori education, and it needs
to include critical elements from Maoritanga over a long period of time. If they
are injected into the system immediately without proper trial and error it will
simply bastardise and distort Maori knowledge and practices. People need to be
able to build up a whole set of associations with this knowledge as they accumu-
late it. An important thing to remember about Maori intellectual knowledge and
intellectual capacity is that Maori have the same potential, mental capacity, and
ability to operate intellectually as any other cultural group. ,
More than a century of colonisation has seen the dominant group impose its
culture, values, knowledge and practices on Mzori society, and in most cases this
has had devastating effects throughout generations of Maori. Maori have been
subject to this hegemony for so long that in many cases they find themselves in
situations where they believe their knowledge, customs, and practices are in some
way inferior and less coherent than Pakeha culture, knowledge, customs, and
values. We should not be surprised by that hegemonic imposition, after all, it is
one of the legacies of colonisation right throughout the world. Those who are
colonised learn to hate themselves, and it is something which is learned. They
learn it from what they see of themselves through other people’s eyes and what
they hear about themselves from other people’s mouths.

The agenda for returning intellectual coherence and moral force to Maori edu-
f:ation involves Maori telling their own stories, creating their own images, listen-
ing to their own voices. It requires a return to the belief that we are no better nor
worse than any other group. Our culture has the same potential as every other
culture. We cannot realise it, however, unless we also learn to believe it and to
Rractice it; to perpetuate our language, our knowledge, our customs, our prac-
tices, our myths, and our legends through a formal system of education. The trou-
ble with the education system for Maori is that it began with Maori legends and
stagnated there to a significant degree. The education system believed its own
tnyths about its superiority and the place of Maori in that mythology. That is the
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challenge for us: to restore the language, to give it new life. The old life and old
breath have gone. This is not about returning o the past. It is about reclaiming
the present and claiming the future, and we do that by asserting our language, by
re-establishing our histories, by re-inventing what needs to be re-invented to live
in the world now and in the future.

Every generation must do that if it is to grow. Unless each generation re-in-
vents its culture it simply perpetuates an ancient culture which no longer exists,
and that is really what museums have existed for. In today’s world even mus-
cums have realised that is not enough, that museums cannot be a place where the
past is sanitised and placed in glass boxes. The museums of today are conduits
for contemporary history, are living places. That is what schools need to be as
well. It sounds ridiculous to be talking about museums being the institutions which
are alive, and schools being more like museums as they used to be. But in some
ways that is true. There has been an international realisation of what museums
are for, of how museums ought to be used, and of the role that museums ought to
play in the education of their societies.

Maori society in today’s world is as diverse as any other society, so questions
arise about what Maori knowledge, customs, values, and practices should be in-
cluded in our education system. After all, we will be told there are some Maori
who do not want any of this knowledge, and some who will actively resist it. We
also know, however, that there are Miori who do want to do the sorts of things I
am talking about and we also know, thank goodness, there are many Pakeha in
New Zealand’s society who want their children to grow up with a better under-
standing of our Maori knowledge, values, customs, and practices.

They want this for their children because they know itbelongs here and that it
will help their children to be better New Zealanders in the future. Not the New
Zealanders of the past, but the New Zealanders of the future, people who accept
and see the value of Maoritanga and its place within the society. Mdori are very
familiar with Pakeha who seek out Maori knowledge and history, and then ask
why more people do not know this stuff, or why it is not taught in schools, or
why the media ignores this information.

The argument which goes ‘Maori knowledge should not be part of the educa-
tion system because there are a lot of Maori who do not want it any way’, just
does not hold up. Maori knowledge cannot be excluded from the curricalum on
those grounds. I hate to think what sort of society New Zealand will become if
this ground swell of interest in Maori culture, this renaissance which we have
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been in the middle of for the last twenty years is not continued with the same
vigour and force that is there now.

New Zealand society will continue to have young people who will move to
different parts of the world, and who will gather together because of the notion of
kindred experience. They will meet in little pubs in different parts of the world,
and at some stage they will be motivated to sing New Zealand waiata or to take,
part in the haka when New Zealand sports teams are playing. They will want to
participate in those activities but the difference will be that they will participate
with conviction, notjust out of nationalism; they will do it with an understanding
of what they are saying and be able to explain it to others. They will feel croosl
about it, and it won't be because of some sense of blind loyalty to somet(z'ling
which they learned thousands of miles away in the South Pacific. This is this idea
of intellectual coherence and moral force that I am referring to. With intellectual
coherence and moral force comes real conviction, real commitment, and real un-
derstanding.

This is the context within which I want to answer your questions about a vis-
ion for Maori education; this context of the return of intellectual coherence and
moral force to an education system by reclaiming Maori culture, knowledge, val-
ues, practices, and customs, and building them into a curriculum for all New
Zealanders.

With respect to the definition of Maori education, the popular interpretation
in today’s world, for a large number of Maori, is that Maori education is about the
maintenance of te reo Maori. In my view that is not enough. It excludes too many
who identify themselves as Maori, and who have a legitimate claim to do that
through whakapapa.

The research into the Waitangi Tribunal claims over the past ten years or so
has really made an important contribution to the historical knowledge base for
Maori and Maori education. A definition of Maori education must take into ac-
count matauranga Maori, Maori history, Maori stories, and tikanga Maori.

Some of the worst fears of the Business Round Table and the One New Zealand
Society are realised by some of the research which has come out in recent years,
especially that resulting from claims to the Waitangi Tribunal. Neo-liberal organi-
sations like the Business Round Table and the One New Zealand Society want to
flismiss these representations as revisionist history because they do not tell their

interpretation of events. Upholders of the dominant political ideology would rather
uphold the old dogma than accept the legitimacy of Maori knowledge.
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My definition of Méori education certainly has learning, teaching, and using
te reo as a central feature, and it also includes everything associated with
matauranga Maori, tikanga Maori, and akonga Maori. Wherever these compo-
nents are exercised constitutes Miori education in my book, and Miori education
is being exercised fully with understanding, conviction, and moral force when all
these components are planned, delivered, and evaluated in an intellectually hon-
est and coherent way.

The question about future goals for Maori education is a bit more tricky. My
ideal goal for Maori education in the future, at a broad level, includes a long term
plan designed to operate at whanau, hapd, and iwi levels right across the coun-
try. Iwould like to see education organised across all sectors, across alliwi, butin
a planned way. Some iwi, like Tainui for example, are highly organised, but Iam
4 firm believer that Maoridom, as a whole, is only as strong as its least organised
jwi. I don’t think nearly enough is done to organise across all iwi. We are falling
into the trap of cultural myopia, of only seeing our own iwi and what we can do
for ourselves. We are buying savagely into tribal competition for resources which
probably has 2l the neo-liberalists sitting up smiling. In the long run, in true
Darwinian terms, the strongest will survive and the weakest perish. 1 don’t think
we can afford to operate that way because we will always be competing with
Pakeha whether we like it or not. That means we will also always be a minority,
albeit a tangata whenua, because they have the numbers, and if those are ever
threatened they have a source of regeneration only hours away-

I have other goals as well but most of the others depend on the success of the
goal I have been talking about. At the heart of my educational philosophy for
Maori is what can be called the ‘polifics of representation” and until Maori begin
as a people to critique the society we live in and to assert collectively our own
place in that society, the power of the mainstream will always be dominant. That
critique has always existed, taking form in such things as the land wars, the
Kingitanga and the numerous kotahitanga movements, and, more recently, the
Tu Tangata movement and Maori Congress. In education it is seen with kohanga
reo, kura kaupapa Maori, and wananga. There have always been resistance move-

have difficulty transforming them across all of Maoridom. Perhaps that is be-
cause these movements have been mainly spiritual and political in nature. Kohanga
reo, kura kaupapa, and wananga are the exceptions, but they have yet to realise
their full potential. That is where 1 want Mazori education to go.
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. Maori today demand the authority to exercise their own mana and their

views about the world and how it ought to operate. They know there are no ;Wn
cuts to power; it requires hard work, and a lot of planning. Education has . kort
role t? play empowering Maori. The truism that education cannot cure all ofa e'y
ety’s ills is recognised, but education has played a role in creating and perpe:::’:

ing some of the ills of Maori society. Accordingly i
. : . gly it needs to pl
important role in redressing those ills. P eE—eE
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of Te Arawa, Ngati Raukawa, and Ngati Awa

Tania Rel, descent, is a lecturer in Te Kawa a Maui at Victoria

University of Wellington. These excerpts are from an interview
held in her office in April 1997.

Maori education involves a augnber of processes, but essentially it's about em-
1ot only intellectually but in ways which enable them to
pects of Maori education. Obvi-
ori pedagogies, and there

powering our people
cope well in society- 1 think there are marny as
ously thereis traditional knowledge and traditional M
Mzori knowledge and contemporary styles of educating in 2

is contemporary
wide range of prac-

Maori way. Maori education is very broad: it encompasses &
fical issues as well as the theoretical issues. The theoretical issues are very much
concerned with Maori epistemologies, and the practical issues are more commonly
about how we use and disseminate knowledge in ways which are defined appro-
priately by Maori.

Given that I think that Maori education as a whole is about empowering our
well in society in a way which protects, maintains, and
Maori, Maori ideals for education include those things
which make this possible. It means that our children are educated in Maori ways

and that they have a choice. The issue of choice is really important for our people;

we need to have opportunities fo learn about what it means t0 be Maori in this

country, abouthow you can sranslate those conceptsina Mazori context, and what

it means then to be Maori in New Zealand society. In my view these are distinct
d Maori people to feel

and discrete contexts. My goal is for Maori children an
comfortable inboth those contexts. [ see Maori education or the education of Maori

as being the most critical factor which will enable Maori to cope within those two

contexts, and to move sn and out of them.

people to be able to cope
enhances our identity as

My ideal goals overa period of five, ten, and twenty years:

1 want our Maori people to be able to cross over and climinate the disparities
which exist between Msori and Pakehd, and certainly those disparities that are
These disparities are $0 insidious that they don’t

ever increasing amongst Maori.
enable Miaoritohavea choice in education. If you'reayoung Maori woman bring-

children, either just above or below the poverty line, then it’s
choice. I see education as being the critical factor for Maori
es. In the past twenty years the census

ing up two young
really hard to exercise
to be able to override those disadvantag
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has shown us thati
lom that Ma .aft in a mere three year intercensal period the disparities and prob
o : . -
o ot e Ti af:e socio-economically have increased markedly. I'd like fro
e - - o)
dmefme SC;;:lal and economic issues addressed within a much sho stee
an five years. I think five ye rier
L ars as a lead time i
cople. M Co Y e is too long &
Ia)boit o atc;l;l in collaboration with the Crown or the Government neeclg t O;\(i)nuli
, two, . 0
or three year strategies. I want our people to be well educated, to

be critical in their thinkin,
g, to be able to exerci i
about themselves and their future cise choice, and to make decisions

T eaChlIlg Styles for Ma3ori children in Maiori immersion environments:

I'm not an expert in Maori pedagogies o i i
e gog r total immersion environments
- Vfa_ e te’rilczn Wosulci. have to be grounded in principles of kaupapa Méor? :1:;
. dﬂdreng tifh e s.hf)uld b.e one which broadens the communication pro-
cessen Tor T kus\z fa’c it’s not just a learning by rote style but actually a much
ot it to proce-ss. And it must be fun, because one thing I've learnt
o o parentan a ce'ad1fzr is that unless children are happy in their learning
Srwonment xi:crina;hvat}or} levels are pretty minimal. So I think it's a real skiﬁ
ot atmc,)sp }}:ere Ory e:::i];n a Maori immersion environment, to create that
e o 2 mospher nment where our children are really happy or self
Iwould
oo ﬁoﬁr la:: ﬂsjz;xly that ﬂqos? principles should hold for every other
R quesﬁ(,) b gual or mainstream. Our children have to be happy.
ot £ s n 1? wha—t df)es .happy mean? What is a happy, stable envi:
mitaivest ATotof tatas s it th s s b nd s et
e A : thh en’s home base and their whanau
o poiz ;Atr;a]jx;aeu ;Zed toliveinan ad.equate way; they must not live on
able standard of health caire ajd?lii(s}';; ? cholee,and ey musthave 2 reasone
O . . '
oy ]ff;e: :1; f:;zt;mpt;on 1.s tl'Tat you can only get a clear-thinking, learning soci-
gs mosd st Zys' em is right, and I totally challenge that. I think thatomany
e o Zealandpgt:,: 1n order for education to perform its role. In the context of
e :01:1,1 means th-at the Government has to be supportive and
o at our children come from relatively stable home envi-
e e thac:mes, and have access to good nutrition and good health
tof o fznﬁ_u s not always the case. The situation now is that almost
es are sole parent units led by young Maori women aged
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between sixteen and twenty-five. The majority have no formal school qualifica-
tions, and about ninety-five percent are products of second, third, and fourth
generation unemployment. They're bringing up their children in very economi-
cally unstable, and sometimes unsafe, environments. The role of addressing those
problems cannot be met just by educators and the education system. There must
be an integrated approach in supporting learning environments and the learning
of Maori children. Health, social welfare, and housing agencies all have to do
their bit and give priority to the needs of Maori children. I say that because our
children are from the least empowered sector group in this country; our children
are the ones who are most at risk; our children are suffering the most and are the
most educationally impoverished. Those agencies have roles and they must tar-
get our young Maori children. After all, if our children’s learning status is ad-
equately improved, then through a multiplier effect the rest of society will benefit
accordingly. They cannot allow the educators and the education system to do it
all.

The Treaty of Waitangi is an important framework upon which I would argue
these things can actually happen. It's an ideal model for ensuring that the Gov-
ernment and Maori, in a joint partnership, can respond in ways that are effective
for our children. The Crown is obligated under Article 1 to practice good govern-
ance through its agencies. Under Article 3 the Crown is responsible for meeting
the citizenship needs of Maori and it also has to ensure that Article 2 taonga Maori
are protected, maintained, and enhanced. But the Treaty is a dual partnership
which means that Maori also have to do their bit and the most privileged and the
most empowered Maori who are in positions as decision makers must proactively
contribute by empowering Maori children through education.

Maori leaders must address the core issues that confront Maori children and
Maori whanau. The biggest contribution that they could make is to ensure that
the decisions they make directly address the needs of Maori children. Similarly,
Maori members of Parliament have a responsibility. Often they speak at a very
global level about what Maori people need, and don’t address the issues that are
at a very local level or at a whanau level. Yet that’s where the strategies and re-
sources of empowerment have to be aimed, ie. at the whanau level. Politicians
have a key responsibility; they are in positions of privilege and they must do their
job, otherwise why are they in those positions?
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How can Maori educators begin to put these into practice?

First of all, Maori educators have to have a belief in and commitment to empow-
ering our Maori children through education. In the first instance Maori educators
have to believe that's a good thing otherwise what you’ll end up with is a whole
lot of M&ori educators with different agendas, different viewpoints, and different
values. In order to get positive development you've got to have a unified philo-
sophical position by Maori educators. I'm sure that all Maori educators would
want that, they want thinking children who can participate. How do they put
that into practice? Well, as teachers they’ve got to believe it themselves, to feel
quite passionate about it, because unless they believe and are passionate about
the issue, they will lack the motivation that is required to pursue this challenging
aim. The nature of the task is such that you need a lot of passion and motivation.
We are at the most disadvantaged position so the task is not an easy one. We need
people who are unified and people who are prepared not only to advocate itat a
whénau level but at a national level, and to engage with government. There are
others who hold the resources that are necessary for empowering our children
and they've got to put these into practice as well.

Putting it into practice means that they’ve got to articulate their views in their
teaching and practise it in the work that they do. The degree of social responsibil-
ity is a lot greater than the social responsibility that would normally be put on
Pakeha educators because they are not dealing with the same degree of entrenched
social dislocation that the majority of our Maori children know and experience.
Education is a political act in itself, but in order to progress with the politics of
education you also need to have a sense of a social obligation and responsibility.
Meaori educators have to have that in order to give meaning to that in a practical
sense.

How will we know in the future that Maorj education is performing in the
best interests of Miori?

That's not an easy question to answer because it's highly subjective. What one
Maori tribe might see as an adequate level of educational attainment for their
people may be totally inadequate for another group of Maori. We will need to
have a range of indicators to measure educational performance of Maori. If we
were to compare our educational performance with Pakehs, we could use per-
formance indicators like retention rates, national qualifications, and others. But
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we need to come up with indicators of our own to put this in context. If we use
Miori development as the context then one of the key criteria is that Maori are
able to exercise choice in the educational system, whether that be in bilingual,
total immersion, mainstream education, or whatever.

Participation is another key criteria. Are our children able to participate at all
levels without barriers? In terms of tino rangatiratanga, are our children able to
maintain a sense of being Maori and do they have sufficient control over that
within the education system? There is the issue of te reo, our language. Can our
children articulate their ideas and their concerns in Maori and English with ad-
equate support within our education system? There is a criteria of mana. Do our
children have sufficient levels of personal and collective self esteem within the
education system? What would be an appropriate level of self esteem? We could
then address that in a number of issues, such as are our children happy when
they go to school, are they well fed? I know that one of the problems in Porirua
was that children were going to school without kai, with nothing, and that was a
huge problem. So mana is, in my opinion, an important criteria for assessing
whether or not our children are performing well, and whether or not the educa-
tion system is working in a way that protects the best interests of Maori. One can
come up with a number of key criteria within the context of Maori development.
If we can get our education system right and if every other collaborative agency
is able to assist in that process then we will achieve real Maori development and
our children will be better off.

In your opinjon what must non-Maori do to give effect to change to meet
Maori aspirations?

1 think that the preferred framework for this would be the Treaty, and as the non-
Maori partner to the Treaty the Government has to ensure that Article 2 and Arti-
cle 3 rights are met. But they must be met in such a way that there is a real
collaboration of aid and strategies for Maori. The Government as a legislative
body has a responsibility to ensure that whatever collaborative processes are nec-
essary can be pursued. The Treaty relationship is an evolving one and it means
that we may not get everything right at any given time. But there must be active
participation and there needs to be a real contribution by both Maori and non-
Maori to make sure that our Treaty relationship works.
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PPl has recently joined Te Aute College as -
REICTRETN 7ol His iwi affiliations include Te

Arawa - Ngati Pikiao and Taranaki. This is his written contribution
to Visions for Maori Education.

To me, Maori Education is about empowerment, ie. empowering our people to
make meaningful decisions for ourselves, for Maori society in particular, and New
Zealand society in general.

To achieve this we have to give our children the tools to enable them to obtain
powerful positions in New Zealand society so that they can dictate the future of
us as a people, and New Zealand as a country. We are the tangata whenua and
therefore we should be given the resources and knowledge to plan the future of
the country. But it's not about empire building or ‘mana tripping’, it’s about for-
getting the injustices of the past and looking to what contribution we can make to
the future.

But we have a long, hard road to harrow because of colonisation and oppres-
sion. We are slowly, but surely, working our way through that in a wide variety
of ways and as long as we keep looking ahead to the light at the end of the tunnel,
‘we will get there.

Titiro whakamua!

Our role within the school system is to show that light to our students and to
widen its beam, so that they can see the path they have to follow is clear and
traversable, and the destination is within reach.

To venture along that path they need a kete that is full of knowledge, ideas,
and resources. Within themselves the;} have to find the desire to facilitate change,
the desire o learn about everything, so that they have the tools to empower them-
selves to facilitate that change. Change is inevitable. Change is growth.

My personal philosophy on education is that it should ensure the holistic de-
velopment of all learners, regardless of their race, creed or religion, to allow them
to achieve to their maximum potential. For this to occur, the learner must be in an
environment that is conducive to good learning. This environment will be sup-
portive as well as challenging. The recognition of the individual needs of the learner
would ensure that they have access to appropriate curricula in the medium of the
language that they desire, and that their learning is facilitated by qualified and
caring teachers. The learner will be empowered by their education and able to
function as a valuable member of our society with a sense of high personal self
esteem and identity.
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In terms of a timeframe, in the short-term we need more quality Maori lan-
guage teachers and more opportunity for total immersion education in both the
primary and secondary sectors. The Government needs to create a level playing
field so that we can compete on an even footing with our Pakeha counterparts. As
we achieve this equity, in the medium term we shall find more qualified Maori
entering the job market. They will have the tools to enable them to compete for
positions of power in a ‘democracy” which for too long has been white upper
class. Once there, the long-term effect will be a strong Maori voice in the future of
our country. We will have achieved a level playing field in terms of meaningful
decision making and democratic government. I think that is achievable by 2020.
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‘ Al of Te Rarawa and Te Aupouri descent,
Pauline Waiti, currently holds the position of Executive
Officer for the National Association of Maori Mathematicians,

Scientists, and Technologists. The following excerpts come from an
interview held at her office in May 1997.

I'will be talking about Maori education in the context of science education, and in
the context of what the National Association of Maori Mathematicians, Scientists,
and Technologists (NAMMSAT) sees as important for the future of Maori chil-
dren.

Basically whatIwould hope to see in the future is more Maori participating in
the areas of maths, science, and technology. Although there has been an increase
over the last five to ten years of Maori participating in those areas, when you
compare it to our current percentage of the population we are still quite low down,
and in actual fact not many people do participate. There are statistics around and
it’s just a matter of gathering them. As a person who has gone through science
myself, it is sort of something that everyone who is involved in science just knows,
that there aren’t many Maori in science. We need strategies to try and improve
Maori participation as well as Maori achievement, and I think one of the reasons
that Maori don't participate in science is because they think it’s too hard. This of
course is a fallacy. We have to increase that achjevement which will lead to an
increase in participation. The other thing that a lot of students think about science
is that it has nothing to do with what they do in their everyday lives, that only
‘dorks’ do science. So that whole perception or picture of science that we show
young children or students has to change. I think that it is slowly happening, that
there has been a change in the last few years. People are starting to make a change
and not just associate science with Pakeha middle-aged men wearing glasses with
stupid hair and walk socks with roman sandals.

Recently we held a science wananga for senior Maori science students. We
put young Maori scientist role models in front of them so the students could see
the broad range of jobs they could do if they took on a science degree. One of the
problems nowadays is that the science that kids see in schools is not the science
that they do when they leave school. The science that they are doing at school is
really boring and uninteresting, whereas if you see the science that happens out
there it is very different. One of the things that the wananga was to show was the
sorts of exciting things they could do if they were to become scientists. We had a
really good range of scientists who were all young Maori people who the kids
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could relate to. We had chemists, biologists, physicists, food scientists and tech-
nologists, marine biologists, scientists who were working to save the {iti, all sorts
of scientists. The amazing thing was the number of kids who expressed the fact
that they didn’t know that if you did a science degree or you did science at school,
you could end up doing those sorts of jobs. The really important one was a woman
talking about geothermal science, and she illustrated quite clearly how you are
able to help your iwi with that. This was really accepted by the students particu-
larly for that fact that you can actually turn around and help your own iwi.

For the future, people who are in the position to make policies have to look at
ways that these types of hui can be held for every Miori kid in the country. I am
not saying that it isn’t important for Pakeha kids, but I think that Maori kids need
to be exposed to the real science and have information about what sorts of sci-
ences they can do. One really important part of science that our kids would revel
in, but don't necessarily know about, is sports science. They think that if you
want to do anything with sports you just have to do physical education, but if
you do physics, biology, and chemistry that can lead you straight into sports sci-
ence which is an area most of them express an interest in. I think that this could be
a curriculum issue but it is a big issue to get the curriculum restated. It also could
be a school issue or a broader policy issue where funds are available to allow
students to participate in these sorts of hui.

Often we get asked why we want more Maori in science and apart from the
obvious, that Maori should have choices about whatever they do, one of the im-
portant reasons is because a lot of iwi are getting their resources handed back to
them such as fisheries, forestry, and land. They need to be able to organise them-
selves with these resources to make sure that they stay in perpetuity for other
generations. That is where science comes in, as a knowledge of what those re-
sources actually mean. There are a lot of controversial areas of science such as
genetics. People who make policies in those sorts of areas are Pakeha who don't
have the same beliefs and values that Maori do. We need Maori people with Maori
beliefs and values working in those areas to influence what policies are put in
place. If we have more Maori doing that then we don’t get these new policies in
place which Maori find so abhorrent. These include taking genes from one living
organism and putting them into another which goes against all the tikanga of
whakapapa. Youwouldn’t get that if it was just Maori doing it; they just wouldn’t
do it because they don’t believe in it. I think that is really important. The Maori
view of the world is something that has a really important place in the whole
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wider science view. I don’t think that Maori had a perfect view of the world and
that we didn’t do things to stuff it up, but I think that you could generally say that
we have a more conservational approach to it than Pakehs do.

Ipersonally think that there are a lot of exciting things that you can find outas
a scientist and I think that Mzaori people should have access to that excitement,
even if it’s got nothing in particular to do with being Maori. To discover some-
thing, or to find out some important piece of information that no one élse has
known about, is something that I would like to see Maori doing. I sometimes
wonder whether Maori would have invented the atomic bomb. I don’t think they
would have if they knew what it could do. I wonder if a Maori who knew Maori
beliefs and cultural practices would have thought of that, or any indigenous per-
son for that matter.

We need more Maori teachers, teaching across the curriculum and not just te
reo. We need Maori teachers in kura teaching in Maori across the curriculum but
there are a lot of our kids who aren’t in those situations who need Maori teachers
in front of them. We don’t have enough M3aori teachers at all, but we especially
don’t have enough well-trained Maori teachers. It is a shame that even in kura
and immersion units at a secondary level, subjects like science and maths are
taught by Pakeha. We need to have those subjects taught by Maori so that kids
can link science and maths to Maori instead of always to Pakeha.

There is lots that can be done in the curriculum, but curriculum change is so
hard to do and it takes so long that I don't think that there is any quick answer. [
think that what we need is a review of the curriculum, which could be in about
five years, and Maori really need to have a say in it. The curricula that are being
done currently do not give Maori a real and valid say. Although currently cur-
ricula are written in Maori, we did not have any say in what knowledge was
included. We had the opportunity to translate the achievement objectives, which
is what the kids have to know, and we had the chance to put our own learning
experiences and assessment examples in, but we didn’t have the chance to negot-
iate what the kids actually had to learn. Hopefully when the next curriculum
review takes place, we will have that chance and not only get curricula that are
written i roto i te reo, but get a curriculum that is written from a Maori world-
view. Possibly the only curriculum that allows us to do that at the moment is
Hangarau, the technology curriculum that NAMMSAT is working on at present.

The next step is what tertiary and polytechnic institutions have to offer in the
way of courses and also how they lecture. It is still a problem getting a network
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together for Maori science students. Students find it hard being the only one or
two in a lecture filled with two hundred people. While some students can cope
with that, there are a lot who can't, and I think it is something that needs to be
addressed. The tertiary area seems to be the hardest area to change, especially
science departments or schools of science. A lot of them have Maori science stu-
dents” associations and special tutors and tutorials for Mzori students which is
really good. Maybe the next thing they could do is offer some realistic courses on
the Mdori scientific body of knowledge. I don’t think that standards should be
dropped because Maori are just as clever as others, but there are lots of barriers
that are put in their way that people don’t necessarily realise are there.

One of the things that I think is important for students is to give them a taste
of success. I'm not sure if this relates to teaching styles or learning styles. Through
all my teaching I've done with kids I've noticed that kids really like to learn diffi-
cult words. So if you can translate all this hard stuff into something that they can
understand and they can walk around spouting off these hard words and know
what they’re talking about, they really feel good. I'll never forget teaching third
formers at Queen Victoria School-Hato Petera and Tipene who would walk around
reciting the periodic table and loving it because they had actually learnt it, and
they knew about these words that they had never heard before. Good teaching
allows them to actually know the stuff they're talking about. The real keytoa
good teacher is being able to translate the knowledge to the student so that they
understand. Doing this gives kids the taste of what it means to actually know
something, and then they want to know more. But, if they are never given that
taste they just go right through school not knowing anything, but not knowing
any different. We need to promote the things that make kids feel good about
themselves. While the kids may not see direct benefits for their everyday life, you
have to keep showing them and letting them know that those are the sorts of
things that are going to affect their life in the future.

We will know in the future that Maori education is performing in the best
interests of Maori if all of the bad statistics about Maori have fallen so that we are
not the most unemployed, we are not the most badly housed, or the urthealthiest,
orhave the most people in jail. If all those statistics are down then I think that we
can say that education is performing. That is assuming that what Maori see as
best for Maori education is put into place. What I don’t want to happen is in
fifteen years, when they look at the statistics and see that they haven’t gone down,
that they blame Maori education for that, especially if they haven't adopted what
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Maori are saying about what they want for Maori education. Hopefully, as a re-
sult of this publication and others, a whole lot of ideas will come out and be im-
plemented for Maori education, so that in fifteen years time all those statistics
will be well down and we'll know that it has been successful.

If we have many more Maori participating across the board in all sorts of areas
at university, then we've been successful as well. In particular I would think if
we’ve got heaps more mathematicians, scientists, and technologists then we have
been successful. We will have been successful if the bulk of our Maori population
is speaking te reo Maori and our kids are being educated in te reo Mzori, and
there is a free choice about whether your child is educated i rotoi te reo ornot. At
the moment a lot of it depends on where you live; country towns do not have the
access to kura kaupapa a lot of the time. So if there was a choice that wasn’t de-
pendent on where you lived then that would be a real success for me. I think that
if there was a lot more reo on television, or you could go into government depart-
ments and either speak Maori or English and still have someone understand you,

" that would be a sign of success. Obviously there have to be a lot of changes from

non-Maori in terms of accepting those sorts of things, and I think that non-Maori
are changing. I think back to thirteen years ago, before my Dad died, when my
son Jordan had just started going to kohanga, and I remember him being so ex-
cited about that. I think that if Dad was around and saw all the changes that had
happened in Maori education he would be over the moon. Things like kura
kaupapa Maori, wharekura Maori, curricula that are written in Maori, I don’t
think he would have realised, just like we didnt, that all that change would hap-
pen. So we have come a long way and non-Maori have changed their attitudes
heaps. Another important thing is Maori having choices about their own lives.

In order for non-Maori to give effect to change in order to satisfy Maori aspir-
ations, they need to listen to what Maori are saying because they often don't lis-
ten to everything that we have to say, and are selective about some of our ideas.
Sometimes they get a bit too offended. I think people have got to stop being so
precious about lots of things. So what do we want to do? We want to change all
these statistics in all areas of Maori life, and the main way to do it is through
Maori education. People have to listen to what Maori have to say and Maori have
to listen to what other people have to say too. We have to work out definite strat-
egies that are worth trying to get things going.
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| ontributors have displayed deep dissatisfaction and frustra-
tion with past performance and current trends in education.
Although they have each expressed their opinions and placed
their own emphasis or focus on particular issues, there has been
! broad agreement on what have been the main causes of the cri-
sis which now faces Maovi education.

The crisis for Maori is that while there has been a perceived rise in overall
educational achievement, levels for Maori have remained unchanged. All the socio-
economic indicators show that Maori are excluded from fully participating in the
activities of their country. There are a number of reasons why this has occurred,
the main ones being economic exclusion, cultural alienation, critical health, and
poor education.

Life on the margins of a modern capitalist society is not an easy one. Marginal
life without the tools or the know-how to improve status and/or lifestyle creates
a desperate edge. Desperation and frustration have been the driving forces be-
hind many Maori educators’ commitment to Mzori achievement.

And yet, the future does not look entirely gloomy. Hope has sprung out of
new and redesigned ideas which will hopefully add to a range of options which
will contribute to successful outcomes for Maori.

I'want an education that produces bright, happy, healthy, free, independ-
ent children by whatever means it takes ... (Harris)

Visions have been difficult to harvest-The current environment does not seem
to be conducive to forward thinking or meaningful long-term strategic planning.
Specific actions allied to required objectives to reach named goals have only been
briefly touched on. In-depth analysis of the past has not been transferred to de-
tailed designs for the future. Suffice to say that some commentators would add
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that while education overall appears to be in a state of crisis, Maori education
initiatives have given people some hope for the future.

Itis the intention of Te Wahanga Kaupapa Maori to revisit the project again in
the 1998-99 year and to see if there has been further development in establishing
goals and creating the pathways that will lead to the fulfilment of strategic vis-
ions for Maori education.

One of the greatest Maori leaders of the recent past, Tawhiao Matutaera of
Waikato, developed a vision for his people’s survival during a time when the
outlook could not have been worse. The Maori staff of the New Zealand Council
for Educational Research/Te Wahanga Kaupapa Maori strongly believe that we
owe people like him the honour of having visions that move Maori towards the
21st century and beyond.

‘Ma tini, ma mano, ka rapa te whai.”

By many, by thousands, the object will be attained. By joining together we
will succeed: a great number will easily accomplish what a few cannot.
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